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Abstract. Violence in educational environments is a serious problem in
Indonesia. Data from the National Commission for Child Protection shows that
throughout 2023, there will be 3,547 cases of violence against children, with
sexual violence dominating. Bullying at school has also increased significantly.
To overcome this problem, the government issued Minister of Education and
Culture Regulation Number 46 of 2023 concerning Prevention and Handling of
Violence in Educational Unit Environments. Teachers have an important role in
implementing this regulation and in building a school culture that is free of
violence. The problem formulation in this research is how do teachers understand
Permendikbudristek 46 of 2023 and the integration of anti-violence values in
learning? This research used a descriptive method with the subject of 38 junior
high school teachers who taught Pancasila education. Data was collected through
a survey with a questionnaire and analyzed descriptively. Data shows that 63%
of respondents have a very good understanding of the Permendikbudristek. Most
teachers have basic knowledge of the contents of the regulations, but this is not
evenly distributed across all aspects of the regulations. In the integration of anti-
violence values, 76% of respondents showed very good understanding. It can be
argued that there is a linear relationship between understanding the regulations
and the integration of anti-violence values in learning, where teachers who
understand the regulations tend to be better at integrating anti-violence values.
Based on the results of this research, it is recommended that although the majority
of teachers already have a good understanding, further efforts are needed to
strengthen their understanding of regulations and the application of anti-violence
values in learning. Continuous outreach and training need to be carried out to
ensure effective implementation and the creation of a safe and comfortable school
environment.
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1 INTRODUCTION

Violence in educational settings has become a serious problem in many countries,
including Indonesia. The Indonesian Commission for Child Protection (KPAI) released
information that throughout 2023 alone Indonesian Child Protection Commission
(KPAI) received 3,547 cases of violence against children. Compared to the previous
year, in 2023 cases of violence against children increased by 30%, with the most
dominating cases being sexual violence totaling 1,915 cases, physical violence totaling
985 cases, and psychological violence totaling 674 cases (1). Likewise, cases of
bullying, especially in education units throughout 2023, experienced a significant
increase from 2022. There were 127 cases of violence handled from 2021 to 2023, and
most of them were cases of bullying (2)(3). Based on comparative data on cases of
violence in 34 provinces in Indonesia, especially in East Java Province, the priority that
is very urgent and must be done immediately related to violence that occurs in schools
is to increase the insight and involvement of teachers in building a school culture that
is "zero" or "zero" violence. According to data from the Ministry of Women's
Empowerment and Child Protection, as many as 84% of children in Indonesia have
experienced violence at school, either as victims or witnesses. This data shows the
urgency of addressing violence in the educational environment as an effort to create a
safe and comfortable learning environment for all learners.

In an effort to address this issue, the Indonesian government has issued the Minister
of Education, Culture, Research and Technology Regulation (Permendikbudristek)
Number 46 of 2023 on the Prevention and Handling of Violence in the Education Unit
Environment. This regulation emphasizes the importance of violence prevention
through the establishment of a positive school culture, empowerment of students,
teachers and parents, and strict law enforcement against perpetrators of violence (4).
This regulation also mandates schools to have an effective violence prevention and
handling system, including mechanisms for reporting and handling cases of violence.
The implementation of this regulation is expected to create a safe and comfortable
school environment as an arena for children to learn and develop their potential.

Teachers, as the spearhead in the education process, have a very important role in
the implementation of this regulation. They are not only responsible for delivering
subject matter, but also for educating students about anti-violence values and creating
a safe and inclusive school environment. Teachers' knowledge about different forms of
violence, signs of violence, and ways to prevent and handle them is crucial(5). Studies
show that teachers who have adequate knowledge and skills in dealing with violence in
schools tend to be more effective in preventing and responding to violent incidents.
Teachers' understanding of violence and anti-violence values plays an important role in
creating a safe and comfortable learning environment (6). This is not only important
for students' well-being but also impacts the effectiveness of the learning process (7).
When teachers understand and apply anti-violence values, they can prevent acts of
violence, better resolve conflicts and build a positive classroom climate.

The study of teachers' knowledge on violence in schools is very important for
several fundamental reasons. First, teachers are the main agents in the education system
who play a direct role in shaping students' character and behavior. With a good
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understanding of violence in schools, teachers can recognize the early signs of violence
and take preventive action before the problem develops further. Some researchers
showed that teachers who are trained in handling violence have a positive impact on
reducing the incidence of violence in schools (8)(9)(10). Second, this study is important
for developing more effective educational strategies and policies in preventing violence
in schools. The empirical data obtained from this study can be used by policymakers to
formulate more appropriate training and professional development programs for
teachers. For example, research published in the journal Education and Urban Society
revealed that school-based interventions involving teacher training can reduce violence
between students by 30% (11)(12)(13). In addition, the study of teachers' knowledge of
violence in schools is also relevant in the context of implementing government
regulations, such as Permendikbudristek Number 46 of 2023. By understanding the
extent of teachers' knowledge and readiness to implement this regulation, the
government can evaluate the effectiveness of the regulation and make necessary
adjustments.

School violence has a significant impact on students' psychological and academic
development. School violence is public concern about violence and safety issues in
schools. According to research conducted by Furlong and Morrison, violence can cause
trauma, decreased academic performance, and mental health problems in students (14).
Of course, teachers who understand this impact will be more vigilant in recognizing the
signs of violence and more proactive in taking preventive measures (14). By being
aware of the impact of violence, implementing character education, developing conflict
resolution skills, and supporting anti-violence programs, teachers can help create a
positive school climate and support students' overall development. Character education
that focuses on anti-violence values such as empathy, tolerance, and respect for
differences is very important for teachers to create a conducive learning environment.
Good character education can help students develop positive attitudes and behaviors,
including resistance to violence (15)(16)(17).

Teachers should also develop conflict resolution skills in students as part of anti-
violence education. According to the research, the use of cooperative learning methods
and conflict resolution techniques can help students learn how to handle differences of
opinion peacefully and constructively (18). Thus, teachers not only act as educators but
also as mediators who help students resolve conflicts in a positive way (19).

The implementation of anti-violence programs in schools is also very important.
Research conducted by Olweus shows that comprehensive and consistent violence
prevention programs can significantly reduce the incidence of violence in schools
(20)(21). The more intensive programs, the more effective to decrease bullying and
victimization (22)(23)(20). Espelage, Low, Polanin, and Brown said that after 15 weeks
of classroom instruction, the program reduced physical aggression 42% less than
students in control schools (24)(25). Teachers should be actively involved in these
programs and ensure that anti-violence values are effectively conveyed to students (21)
(12). Therefore, teacher training in dealing with violence is critical to the effectiveness
of anti-violence programs. Proper training can improve teachers' competence in
recognizing, preventing and dealing with violence in schools, which in turn improves
student safety and well-being (26). In other studies, Espelage et al. (25) and Gaftney,
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Ttofi, & Farrington (23) (20) found that school-based intervention programs that
involve the entire school community, including teachers, students, and parents, are
more effective in reducing violence and improving school climate (27). Teachers who
are actively involved in these programs can help create a more inclusive and supportive
learning environment (25)(27).

According to research from UNESCO (28) (29)(30), teacher training on violence
prevention in schools can reduce incidents of violence. The study of teachers'
knowledge on violence in schools is very important for several fundamental reasons.
First, teachers are the main agents in the education system who play a direct role in
shaping students' character and behavior. With a good understanding of school
violence, teachers can recognize the early signs of violence and take preventive action
before the problem develops further. Astor, Benbenishty, & Estrada revealed that an
intervention program designed to increase teachers' awareness and skills in dealing with
violence in schools can reduce violence between students by 30% (31). This study
highlights the importance of teacher training as one of the key components in creating
a safe school environment. Similarly, Wilson & Lipsey revealed that the systematic,
structured, and sustainable implementation of various anti-violence programs in US
schools can reduce school violence by 20-40% (32). Research by Baumgarten, E.,
Simmonds & Mason-Jones revealed that school-based interventions also reduced
violence committed by teachers against children (11). Rajaleid, Brolin Laftman, &
Modin found that school leadership influences teachers to focus on preventing bullying
among students which has an impact on improving student health (33).

There are still many challenges to be faced in implementing this regulation in
schools. One of the main challenges is limited resources, both in terms of the number
of trained teachers and supporting facilities in schools. In addition, there is still a culture
of violence rooted in some communities and the lack of support from parents is also an
obstacle in creating a school environment free from violence. The formulation of the
problem in this study is how do teachers understand Permendikbudristek Number 46 of
2023 and how is the integration of anti-violence values in learning? The study of
teachers' understanding of violence in schools not only provides practical benefits, but
also contributes to improving the overall quality of education. It is hoped that through
this study, applicable and evidence-based recommendations can be made to improve
safety and comfort in the school environment, as well as to support students' optimal
psychological and academic development.

2. METHOD

This study was conducted descriptively to reveal teachers' understanding of
Permendikbudristek Number 46 of 2023 concerning Prevention and Handling of
Violence in the Education Unit Environment and the integration of anti-violence in
learning. The research subjects were 38 junior high school teachers who taught
Pancasila Education. The subjects were taken incidentally and based on consideration
of their willingness to become research subjects.
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The variables of this study were teachers' understanding of the Regulation of the
Minister of Education, Culture, Research and Technology (Permendikbudristek) No.
46 of 2023 on the Prevention and Handling of Violence in the Education Unit
Environment and the integration of anti-violence values in learning. Data were
collected incidentally using a survey using a questionnaire, and then analyzed
descriptively based on the following four categories Sample Heading (Forth Level).
The contribution should contain no more than four levels of headings. The following
Table 1 gives a summary of all heading levels.

Table 1. Data Analysis Criteria.

Interval Class Criterion

Understanding Violence

12-15 Very Good
8-11 Good
4-7 Good Enough
0-3 Not Good
Understanding of Anti-Violence Integration
16-20 Very Good
11-15 Good
6-10 Good Enough
0-5 Not Good

3. RESULT AND DISCUSSION

Understanding has an important impact on taking action. As stated earlier, a good
understanding of Permendikbudristek No 46 of 2023 and the integration of anti-
violence values has an impact on the success of efforts to prevent and handle problems
of violence that occur in schools. This includes the implementation of learning in the
classroom.

Based on the data obtained (Table 2), it can be stated that there is a significant
variation in their knowledge of Permendikbudristek No. 46 of 2023. The data shows
that some teachers have a very good understanding of this regulation, while others still
have a fairly in-depth understanding of it. For example, the total knowledge score
obtained from respondents ranged from 4 to 15, indicating varying levels of
understanding among teachers. In general, the data shows that most respondents have
a very good understanding; there are 24 respondents whose understanding is in the very
good category. Meanwhile, only one respondent had a fairly good understanding of the
Permendikbudristek.

Table 2. Score of Understanding Permendikbudristek No.46 of 2023.

Interval Class Criterion Total
12-15 Very Good 24
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8-11 Good 13

4-7 Good Enough

0-3 Not Good 0
0 Total 38

If expressed in a graph of the distribution and comparison of each category, it can be
seen that the respondents' knowledge of Permedikbudristek number 46 of 2023 is in the
very good category (63%). This shows that efforts to build a safe and comfortable
school are very likely to be realized because teachers have the knowledge that supports
it. Most teachers have basic knowledge of the content of Permendikbudristek 46 of
2023, especially the importance of preventing and handling violence in schools.

Understanding of Permendikbudristek No. 46 of 2023

0

1

= 12-15Very Good = 8-11 Good 4-7 Good enough = 0-3 Not Good

Fig. 1. Respondents' Understanding of Permendikbudristek no 46 of 2023

Most teachers have basic knowledge of the content of Permendikbudristek 46 of 2023,
especially the importance of preventing and handling violence in schools. However,
this knowledge has not been evenly distributed across all aspects of the regulation. This
can be seen from their answers to several items that still show ignorance or doubt in
practically implementing the regulation in their school environment. For example, some
teachers may know that this regulation exists, but they do not fully understand the
concrete steps that must be taken to ensure this regulation is well implemented in the
school. The lowest scores related to this knowledge were on respondents' understanding
of what the education unit should do if the perpetrator of violence is an external party
and on how to encourage student involvement in violence prevention in schools.
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In the aspect of integrating anti-violence values in learning, the data shows that
many teachers have started to implement some anti-violence values in teaching and
learning activities. Respondents who had high total scores (e.g., scores of 30 or more)
indicated that they actively and consistently integrated values such as empathy,
tolerance and respect for differences in the learning process. On understanding the
integration of non-violence in learning, it can also be stated that respondents have a
very good understanding. 76% of respondents had an understanding of the integration
of non-violence in the excellent category. Only one respondent had not-good
understanding. The general picture of this ability can be seen visually in graph 6. This
condition is relatively similar to the picture of respondents' understanding of
Permendikbudristek number 46 of 2023.

Table 3. Understanding Anti-Violence Integration.

Interval Class Criterion f %
16-20 Very Good 29 76
11-15 Good 8 21
6-10 Good Enough 0 0

0-5 Not Good 1 3
Total 38 100

A comparison of respondents' understanding of integrating nonviolent values in
learning can be seen in Figure 2. This is a good modality in the context of organizing
learning that prioritizes non-violent values such as the value of tolerance, the value of
willingness to cooperate, the value of accepting differences, and the value of accepting
differences. A good understanding of the rules is equivalent to an understanding of the
application of anti-violence values in learning. This data once again shows that
respondents, in this case teachers, have good readiness in organizing learning with an
anti-violence perspective. Although in general respondents have a good understanding,
it should be noted that this has not happened to all respondents. There is still one
respondent who has a not good understanding. This means that efforts to strengthen
understanding of anti-violence integration still need to be implemented.
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Understanding of Anti-Violence Integration

0

= 16-20 Very Good = 11-15 Good 6-10 Good enough = 0-5 Not Goed
Fig. 2.
Respondents' Understanding of Anti-Violence Integration

A good understanding of the rules is equivalent to an understanding of the
application of anti-violence values in learning. This data once again shows that
respondents, in this case teachers, have good readiness in organizing learning with an
anti-violence perspective. Although in general respondents have a good understanding,
it should be noted that this has not happened to all respondents. There is still one
respondent who has not good understanding. This means that efforts to strengthen the
understanding of anti-violence integration still need to be implemented. when
examined, respondents generally have a good and even very good understanding of
anti-violence integration. The three lowest scores related to this occurred in the
understanding of: (1) actions taken to integrate anti-violence principles in lesson plans;
(2) actions to integrate anti-violence principles into daily learning in the classroom; and
(3) steps to create a safe and comfortable learning environment for all students in the
classroom. The best score was achieved by respondents regarding the steps taken when
they became aware of verbal violence among students, which was to have a personal
conversation with students to understand the cause of their behavior. No respondents
viewed verbal abuse as normal and acceptable.

When examined, respondents generally had a good and even very good
understanding of anti-violence integration. The three lowest scores related to this
occurred in the understanding of: (1) actions taken to integrate anti-violence principles
in lesson plans; (2) actions to integrate anti-violence principles into daily classroom
learning; and (3) steps to create a safe and comfortable learning environment for all
students in the classroom. The best score was achieved by respondents regarding the
steps taken when they became aware of verbal violence among students, which was to
have a personal conversation with students to understand the cause of their behavior.
No respondents viewed verbal abuse as normal and acceptable.

What is the relationship between these two understandings? Based on the data
distribution of the two variables, it can be argued that these two variables have a linear
relationship. Teachers who have a better understanding of Permendikbudristek No. 46
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of 2023 tend to have a better understanding of integrating anti-violence values in
learning. This shows that a deep understanding of educational regulations and policies
can help teachers in designing and implementing learning activities that emphasize the
importance of attitudes and behaviors that reject violence. For example, teachers with
a good knowledge of these regulations will be more likely to use teaching methods that
promote healthy interactions and mutual respect among students. The better a teacher's
understanding of the regulations of Permendikbudristek, the better his or her
understanding of integrating non-violence in learning. In order to create a safe and
secure school environment, here are some skills that teachers need to have. First,
knowledge of policies and regulations.

Teachers need to have a deep understanding of Permendikbudristek No. 46 of 2023.
While most teachers are aware of this regulation, their understanding of its details and
implementation still varies. By improving this understanding, teachers will be better
able to implement the policy consistently and effectively. According to Education
policy theory, a good policy should be understood by all parties involved and
implemented with consistency to achieve the desired results (34). Permendikbudristek
No. 46 of 2023 is a policy that aims to prevent and deal with violence in schools, so a
good understanding of this policy is the first step to creating a safe environment.

<
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0
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Understanding of Permendiknasristek

Understanding of Integration Anti-Violence

Fig. 3. Distribution of Respondents' Understanding

Second, Conflict Resolution skills. The ability to handle conflict constructively is
an important skill for teachers to have. Data shows that teachers who are skilled in
conflict resolution can create a more positive and supportive classroom environment.
Johnson and Johnson (18) emphasize that skills in handling conflict constructively
(conflict resolution) are essential in creating a harmonious environment. Poorly
managed conflict can lead to tension and violence in schools. By developing conflict
resolution skills, teachers can help students resolve their differences in a positive way,
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which in turn creates a safe and comfortable environment. These skills can be
developed through specialized training in mediation and conflict resolution techniques.

Third, character education is an approach that aims to develop moral and ethical
values in students, such as empathy, tolerance, and respect for differences (16).
Effective character education can help prevent violence by shaping positive attitudes
and behaviors. By integrating character education in learning, teachers can instill anti-
violence values in students from an early age application of Character Education.
Character education that emphasizes anti-violence values such as empathy, tolerance
and respect for differences needs to be integrated in the curriculum and learning
activities. Teachers who have implemented these values tend to have safer and more
comfortable classrooms (35). Therefore, strengthening teachers' ability to implement
character education is essential. Fourth, the use of inclusive learning methods.
Inclusive learning methods based on the theory of inclusive education by Ainscow
emphasize the importance of creating a learning environment that accepts and values
diversity. Inclusive learning not only focuses on students' academic needs but also on
their social and emotional development (36). By using inclusive learning methods,
teachers can ensure that every student feels accepted and valued, which is the basis for
creating a safe and comfortable environment. Inclusive and participatory learning
methods, such as cooperative learning, can help students learn to work together and
respect each other. Teachers need to be trained in the use of these methods to ensure
that every student feels accepted and valued.

Fifth, School Community engagement. Learning community theory emphasizes the
importance of collaboration between school, family and community in supporting the
education process (29). This approach recognizes that education is a shared
responsibility and that the involvement of the entire school community can help create
a supportive and safe environment. By involving parents and the community in anti-
violence programs, schools can strengthen efforts to prevent and respond to violence.
Data shows that programs that involve the entire school community, including teachers,
students and parents, are more effective in creating a violence-free environment.
Teachers need to be trained to work together with parents and other community
members in efforts to prevent and respond to violence.

In some countries, anti-bullying policies are mandatory for schools, which must be
utilized. Schools must be given guidance regarding their practices accompanied by
rigorous intervention and evaluation (37). Ttofi suggests that there is an effective anti-
bullying program accreditation system to ensure that the programs adopted by schools
contain elements that have been proven to be effective and of good quality in preventing
anti-bullying (22)(23)(38)(39). All of this involves teachers as important actors in
interacting and developing learning programs in schools. Both knowledge and
intervention are two important elements in school anti-bullying prevention programs
(40). In this context, the issuance of the Permendikbudristek policy was the beginning
of an intervention program in schools.

4 CONCLUSSION
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Based on the data, it can be concluded that the respondents, in this case
Pancasila  Education teachers, have a good understanding of
Permendikbudristek No. 46 of 2023 and the integration of anti-violence in
learning. This is a good signal for efforts to develop learning with an anti-
violence perspective. It can be argued that there is a linear relationship between
understanding the regulations and the integration of anti-violence values in
learning, where teachers who understand the regulations tend to be better at
integrating anti-violence values. It is recommended that although the majority
of teachers already have a good understanding, further efforts are needed to
strengthen their understanding of regulations and the application of anti-
violence values in learning. Continuous outreach and training need to be carried
out to ensure effective implementation and the creation of a safe and
comfortable school environment.

5 ACKNOWLEDGEMENT

Thank you to the leadership of the Faculty of Social and Political Sciences, State
Surabaya of University for providing funding support for this project according to the
Chancellor's Decree No. 258/UN38/HK/PM/2024.

REFERENCES

1. Komisi Perlindungan Anak Indonesia. SIARAN PERS LAPORAN AKHIR TAHUN
KOMISI PERLINDUNGAN ANAK INDONESIS 2023 “PENGAWASAN
PERLINDUNGAN ANAK DI ERA DIGITAL; PENGUATAN PENGASUHAN
POSITIF DAN KESEHATAN MENTAL ANAK INDONESIA MENYONGSONG
INDONESIA LAYAK ANAK 2023” [Internet]. 2024 [cited 2024 Feb 1]. Available
from: https://www kpai.go.id/publikasi/siaran-pers-laporan-akhir-tahun-komisi-
perlindungan-anak-indonesis-2023

2. Kementerian Pendidikan dan Kebudayaan. Catatan Kemajuan Kemendikbudristek Atasi
Isu Perundungan [Internet]. 2023. Available from:
https://www kemdikbud.go.id/main/blog/2023/11/catatan-kemajuan-
kemendikbudristek-atasi-isu-perundungan

3. Technology in education: a case study on Indonesia [Internet]. Global Education
Monitoring  Report.  2023.  Available from: https://www.unesco.org/gem-
report/en/2023-southeast-asia

4. Permendikbudristek. Pemendikbudristek no 46 tahun 2023 [Internet]. 2023 [cited 2024
Jan 1]. Available from: https://jdih.kemdikbud.go.id/detail peraturan?main=3310



488

14.

15.

16.
17.

18.

19.

20.

O. Jatiningsih et al.

Kollerova L, Soukup P, Strohmeier D, Caravita SCS. Teachers’ active responses to
bullying: Does the school collegial climate make a difference? Eur J Dev Psychol
[Internet]. 2021;00(00):1-17. Available from:
https://doi.org/10.1080/17405629.2020.1865145

Mayer MJ, Nickerson AB, Jimerson SR. Preventing School Violence and Promoting
School Safety: Contemporary Scholarship Advancing Science, Practice, and Policy.
School  Psych Rev [Internet]. 2021;50(2-3):131-42.  Available from:
https://doi.org/10.1080/2372966X.2021.1949933

Cohen J. School safety and school violence: Trends. Int J Appl Psychoanal Stud.
2021;18(3):246-51.

Sela-Shayovitz R. Dealing with school violence: The effect of school violence
prevention training on teachers’ perceived self-efficacy in dealing with violent events.
Teach  Teach  Educ [Internet].  2009;25(8):1061-6.  Available  from:
http://dx.doi.org/10.1016/j.tate.2009.04.010

Mulyati M, Patilima H. the Role of Educators in Preventing Psychological Violence in
Grade 1 Children. J Early Child Educ ... [Internet]. 2022;4(2):159-70. Available from:
https://psikologi.uinjkt.ac.id/index.php/jece/article/view/32156

Yoon J, Sulkowski ML, Bauman SA. Teachers’ Responses to Bullying Incidents:
Effects of Teacher Characteristics and Contexts. J Sch Violence. 2016;15(1):91-113.
Baumgarten E, Simmonds M, Mason-Jones AJ. School-based interventions to reduce
teacher violence against children: a systematic review. Child Abus Rev. 2023;32(4):1-
16.

Volungis AM, Goodman K. School Violence Prevention: Teachers Establishing
Relationships With Students Using Counseling Strategies. SAGE Open. 2017;7(1):1-
11.

Merrill KG, Knight L, Namy S, Allen E, Naker D, Devries KM. Effects of a violence
prevention intervention in schools and surrounding communities: Secondary analysis of
a cluster randomised-controlled trial in Uganda. Child Abus Negl [Internet].
2018;84(May 2017):182-95. Available from:
https://doi.org/10.1016/j.chiabu.2018.06.007

Furlong M, Morrison G. The school in school violence: Definitions and facts. J Emot
Behav Disord. 2000;8(2):71-82.

Thomas Lickona MD. An invitation to join the SMART &GOOD SCHOOLS
INITIATIVE Maximizing the Power of Character. E Eb. 2005;1(1):1-257.

Lickona T. How to raise kind kids. 2018;300.

Lickona T. Raising Good Children [Internet]. Advocate. New York: Bantam Books;
1994. 20 p- Available from:
http://search.ebscohost.com/login.aspx?direct=true&db=aph& AN=18919566 &site=ch
ost-live

Johnson DW, Johnson RT. Conflict resolution and peer mediation programs in
elementary and secondary schools: A review of the research. Rev Educ Res.
1996;66(4):459-506.

Valente S, Lourengo AA. Conflict in the Classroom: How Teachers’ Emotional
Intelligence Influences Conflict Management. Front Educ. 2020;5(February):1-10.
Gaffney H, Ttofi MM, Farrington DP. Evaluating the effectiveness of school-bullying



21.
22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

Towards a School Without Violence 489

prevention programs: An updated meta-analytical review. Aggress Violent Behav
[Internet]. 2019;45:111-33. Available from: https://doi.org/10.1016/j.avb.2018.07.001

Olweus D. Bullying at school. Vol. 1, Promotion & Education. 1994. 27-31 p.

Ttofi MM, Farrington DP. Effectiveness of school-based programs to reduce bullying:
A systematic and meta-analytic review. J Exp Criminol. 2011;7(1):27-56.

Gaffney H, Farrington DP, Ttofi MM. Examining the Effectiveness of School-Bullying
Intervention Programs Globally: a Meta-analysis. Int J Bullying Prev. 2019;1(1):14-31.
Espelage DL, Low S, Polanin JR, Brown EC. The impact of a middle school program
to reduce aggression, victimization, and sexual violence. J Adolesc Heal [Internet].
2013;53(2):180—6. Available from: http://dx.doi.org/10.1016/j.jadohealth.2013.02.021

Polanin JR, Espelage D, Grotpete JK. The Consequences of School Violence: A
Systematic ~ Review and  Meta-Analysis.  2020;1-24.  Available  from:
https://www.ojp.gov/pdffiles1/nij/grants/254672.pdf

Gregory A, Cornell D, Fan X. Teacher safety and authoritative school climate in high
schools. Am J Educ. 2012;118(4):401-25.

Shetgiri R, Kataoka S, Lin H, Flores G. A randomized, controlled trial of a school-based
intervention to reduce violence and substance use in predominantly Latino high school
students. J Natl Med Assoc [Internet]. 2011;103(9—10):932—40. Available from:
http://dx.doi.org/10.1016/S0027-9684(15)30450-8

Leave no child behind: global report on boys’ disengagement from education. Leave no
child behind: global report on boys’ disengagement from education. 2022.

Wrenger ETI. Communities of practice. Learning, Meaning, and Identity. New York:
Cambridge University Press; 2007.

ANTARA. Education Ministry instructs schools to form violence prevention team.
ANTARA [Internet]. 2024 Feb 1; Available from:
https://en.antaranews.com/news/304611/education-ministry-instructs-schools-to-form-

violence-prevention-team

Benbenishty R, Astor RA, Estrada JN. School violence assessment: A conceptual
framework, instruments, and methods. Child Sch. 2008;30(2):71-81.

Wilson S, Lipsey M. The effectiveness of school-based violence prevention programs
for reducing disruptive and aggressive behavior. Washington, DC United States Dep ...
[Internet]. 2005; Available from:
http://www.ncjrs.gov/App/abstractdb/AbstractDBDetails.aspx?id=232642

Rajaleid K, Brolin Laftman S, Modin B. School-Contextual Paths to Student Bullying
Behaviour: Teachers Under Time Pressure are Less Likely to Intervene and the Students
Know It! Scand J Educ Res [Internet]. 2020;64(5):629—44. Available from:
https://doi.org/10.1080/00313831.2020.1761446

Fullan M. The New Meaning of Educational Change , Fourth Edition! Change. 2007.
113-122 p.

Emmer TE, Laura MS. Expectancy Effects in the Classroom: A Special Focus on
Improving the Reading Performance of Minority Students in First-Grade Classrooms.
Educ Psychol. 2001;36(2):103-12.

Ainscow M. Understanding the development of inclusive schools: some notes and
further reading. Univ Manchester. 2001;9.

Menesini E, Salmivalli C. Bullying in schools: the state of knowledge and effective



490 O. Jatiningsih et al.

interventions. Psychol Heal Med [Internet]. 2017;22:240-53. Available from:
http://dx.doi.org/10.1080/13548506.2017.1279740

38. Saarento S, Boulton AJ, Salmivalli C. Reducing Bullying and Victimization: Student-
and Classroom-Level Mechanisms of Change. J Abnorm Child Psychol. 2015;43(1):61—
76.

39. Mielke M, Farrington DP. School-based interventions to reduce suspension and arrest:

A meta-analysis. Aggress Violent Behav [Internet]. 2021;56:101518. Available from:
https://doi.org/10.1016/j.avb.2020.101518

40. Caspersen J. Teachers’ Learning Activities in the Workplace: How Does Teacher
Education Matter? Creat Educ. 2015;06(01):46—63.

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/4.0/),
which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the
source, provide a link to the Creative Commons license and indicate if changes were made.

The images or other third party material in this chapter are included in the chapter's
Creative Commons license, unless indicated otherwise in a credit line to the material. If material
is not included in the chapter's Creative Commons license and your intended use is not
permitted by statutory regulation or exceeds the permitted use, you will need to obtain
permission directly from the copyright holder.


http://creativecommons.org/licenses/by-nc/4.0/

	Towards a School Without Violence: An Analysis of Teacher’s Understanding of the Anti-Violence Education Policy Permendikbudristek no 46 of 2023



