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Abstract. This study assessed preservice teachers' academic performance and 

self-efficacy in the new educational paradigm. The research employed descrip-

tive-correlation research design, with 251 fourth year preservice teachers en-

rolled in the College of Education during the Second Semester of the School Year 

2021-2022. Survey questionnaires were adapted and validated to assess these pre-

service teachers' academic preparation and summative evaluation. A linear re-

gression analysis was utilized to determine the best variables predicting preserv-

ice teachers' performance. Results revealed that the academic preparation of pre-

service teachers was moderately practiced for teaching pedagogy and moderately 

demonstrated for lesson planning, assessment principles, and  highly demon-

strated for online classroom management. Preservice teachers' self-efficacy in 

teaching was highly motivated, highly knowledgeable in teaching and learning, 

highly applied to lesson preparation, and highly demonstrated stress coping 

mechanisms. Consequently, the teaching performance of preservice teachers was 

outstanding. In addition, the correlation was utilized to determine the relationship 

between academic preparation and efficacy on preservice teachers' performance 

in the new scheme. There was a significant correlation between preservice teach-

ers' academic preparation and teaching self-efficacy about their performance. Fi-

nally, the variables that best predict preservice teaching performance were lesson 

planning, assessment principles, and ICT competency. These findings suggest 

that educators may further train the preservice teachers’ skills in these areas, es-

pecially in a blended learning environment. 

Keywords: distance learning, teacher’s belief, ICT competency, lesson plan-

ning, teaching performance 

1 Introduction 

Producing quality teachers for the Department of Education (DepEd) has always been 

the primary concern of many state colleges and universities that offer a teacher educa-

tion program. This is one of the mandates for the College of Education of Central Min-

danao University as a Center of Development for Teacher Education in Region X.  

Thus, the preservice teachers' performance in their teaching internship be given vital  
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importance in the new normal of education where traditional classroom had replaced 

with online instruction. Challenges affecting preservice teachers' performance (PSTs) 

have been well-documented, including feedback from cooperating teachers in their re-

spective fields [1]. These challenges often relate to instructional practices and class-

room management [2], limited use of technology in lesson delivery ([3], and a narrow 

range of teaching strategies that could affect the quality of teaching and learning. Fur-

thermore, research has shown the success of PSTs in the Licensure Examination for  

Teachers (LET) does not equate to educational quality but is reflected in students' learn-

ing outcomes [4]. The researchers believed that this research results would shed light 

on the cooperating teachers, student teaching coordinators, and other stakeholders in 

enhancing the quality of teaching internships and preparing preservice teachers for the 

demands of modern education. This pursuit aligns seamlessly with the competencies 

and requisite skills outlined in the Philippine Professional Standards for Teachers 

(PPST) and CMO 75, s.2017.    

While there are more studies about preservice teachers, this study is attuned and 

intended to assess the academic preparation of preservice teachers in terms of teaching 

pedagogy, assessment,  classroom management, and internship performance in this new 

landscape. The study results will serve as a basis for creating an intervention teaching 

internship plan to prepare PSTs' teaching in line with the challenges of global life and 

their complex roles and responsibilities in the future [5]. 

The following were the objectives of the study: (1) to ascertain the academic prepa-

ration of preservice teachers in terms of teaching pedagogy, lesson planning, assess-

ment principles, and classroom management; (2) to determine the level of self-efficacy 

in the teaching of the preservice teachers concerning motivation, teaching-learning pro-

cess, lesson preparation, stress coping mechanisms, and ICT competency; (3) to assess 

the performance of preservice teachers based on the student-teaching evaluation in the 

new normal; (4) correlate preservice teacher's performance, academic preparation, and 

self-efficacy in teaching; and (5) identify variables that predict the performance of pre-

service teachers. 

2 Methodology 

2.1 Research Design 

The study utilized a descriptive-correlation design to determine the preservice teachers' 

performance level regarding their academic preparation and self-efficacy in teaching 

during the online internship, 2nd Semester, S.Y. 2021-2022. 

2.2 Respondents of the Study   

The respondents of the study were 251 graduating Bachelor of Secondary Education 

(BSEd) and Bachelor of Physical Education (BPEd) preservice teachers of the College 

of Education, Central Mindanao University (CMU), S.Y. 2021-2022. They completed 

their teaching internship at CMU-Laboratory High School, with 206 of them from the 
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BSEd major areas such as English (88), Filipino (40), Mathematics (38), and Sciences 

(80), and 45 of them were BPEd. 

2.3 Instrumentation 

There were two (2) instruments employed in the study. One was the Competency-Based 

Performance Appraisal for Preservice Teachers (Summative Evaluation) and the online 

survey questionnaire on Academic Preparation and Self-efficacy in Preservice Teach-

ers' Teaching in the New Normal. 

2.4 Preservice Teachers' Performance 

The Competency-Based Performance Appraisal for Preservice Teachers (Summative 

Evaluation) instrument was used to evaluate the preservice teachers' performance.                

The evaluation form comprises six (6) performance standard indicators with 35 state-

ments. The following are the indicators with the corresponding items and percentage 

distribution: content and online pedagogy (11 items) (30%), (2) planning, assessing, 

reporting, and learning outcomes (5 items) (20%), (3) online learning environment (3 

items) (10%), (4) school, home, and community linkages. (4 items) (10%), (5) social 

regard for learning (5 items) (10%), and (6) personal, social growth and professional 

development (7 items) (15%).   

The following preservice teacher performance index (TPI) was observed for their 

performance. 

 

Range Descriptive      Rating Qualitative Description 

1.00-1.50 Highly Proficient  Outstanding 

1.51-2 50 Proficient  Very satisfactory 

2.51-3.50 Basic  Satisfactory 

3.51-4.00 Below Basic Needs Improvement 

2.5 Academic preparation and teaching self-efficacy level 

To determine the preparedness of preservice teachers and their level of self-efficacy in 

teaching, the study adopted and modified survey questionnaires and created additional 

indicators to meet the study's specific needs. The survey questionnaires were piloted 

with preservice teachers who completed their online teaching internship at the CMU-

Laboratory High School during S.Y. 2020-2021. The survey consisted of two (2) sec-

tions. The first section addressed the preservice teachers' academic preparation consist-

ing of 52 indicator statements, with the following subscales: teaching pedagogy (13 

items) (adapted from the studies of [6, 7, 8]), lesson planning (14 items), assessment 

principles (13 items), and online classroom management (12 items). The instrument 

exhibited a Cronbach alpha reliability coefficient of 0.939, indicating high reliability. 

The second section focused on preservice teachers' level of self-efficacy in teaching, 

comprising (5) components: motivation (8 items), teaching-learning process (20 items), 
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lesson preparation (9 items), stress coping mechanisms (11 items), and ICT competency 

(11 items). The overall reliability coefficient for this section was 0.954, also indicating 

high reliability. 

2.6 Data Gathering  

The study utilized online platforms such as Google Forms, Messenger, and Google 

Meet to conduct an orientation for the preservice teacher respondents. Ethical concerns, 

including confidentiality and voluntary participation, were addressed. Researchers ob-

tained clearance from the Institute of Ethics Review Committee and individual in-

formed consent. Survey questionnaires were sent via Messenger, and responses were 

analyzed. 

2.7 Statistical Techniques  

Descriptive statistics such as mean and standard deviation were used to determine the 

preservice teachers' academic preparation, their level of self-efficacy in teaching, and 

their performance in the new normal.                 

3 Results and Discussion 

3.1 Academic preparation of preservice teachers 

3.1.1 Teaching Pedagogy 

 

An effective pedagogy creates authentic activities to bring out the best in learners and 

improve their learning experiences [6]. Table 1 shows the PSTs’ academic preparation 

in terms of teaching pedagogy, with an overall mean of 3.43, indicating moderately 

practiced. This means that the PSTs need to enhance their online teaching strategies 

and approaches to boost students' comprehension of science concepts. 
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Table 1.    Academic preparation of preservice teachers   in terms of teaching pedagogy 

 
 

The following are the indicators that are highly practiced by the PSTs which they 

provide "additional learning resources to support their discussion” (3.60), “ask for feed-

back from fellow PSTs to enhance one's teaching skills” (3.56), and "relate lessons to 

the student's daily lives” (3.53). This overall rating implies the importance of reinforc-

ing teachers’ pedagogical knowledge to integrate technological knowledge into their 

instruction effectively.  

Researchers [7] and [8] emphasized the significance of educators’ ability to use ICT 

in the 21st-century classroom. Integrating teachers' subject matter knowledge with tech-

nology is informative, particularly in the context of online teaching pedagogy. 

The findings of [6] and [9] support the study’s results, highlighting that feedback 

from experts and peers helps preservice teachers reflect on their teaching practices, 

Academic Preparation, Self-Efficacy and Performance of Preservice Teachers             351



identify their strengths and weaknesses, and plan. Moreover, as [10] suggests, connect-

ing lessons to real-life situations motivates students and enhances their learning expe-

riences.  

 

3.1.2 Lesson Planning 
 

Lesson planning is imperative in instruction, bridging the curriculum into daily ob-

jectives and ensuring effective teaching within or outside the four walls of the class-

room. Table 2 presents the PSTs’ academic performance in lesson planning across three 

domains: "Concern for Self", "Concern for Task", and "Concern for Impact". In all 

three aspects, the results reveal that preservice teachers exhibited moderately demon-

strated in all indicators, with an overall mean of 3.39. These findings suggest the need 

for additional training for the preservice teachers integrating various theories in teach-

ing, pedagogy, and assessments of learning before their actual internship program. 

Table 2. Academic performance of pre-service teachers in terms of lesson planning 

 
 

This study's results align with previous research  [11], [12], and [13]), highlighting 

the challenges faced by preservice teachers during the pandemic's impact on education. 

These challenges include adapting to the new normal in education [11], difficulty in 
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tailoring activities to students' learning levels, limited understanding of students, hin-

dering lesson planning [12], and the importance of diverse assessment methods for ef-

fective teaching and learning [13]. 

3.1.3 Assessment Principles 

 
Assessing students learning is a vital component of the teaching-learning process, 

influencing student learning, teaching effectiveness, and students' interest. Table 3 pre-

sents the academic preparation of preservice teachers in terms of assessment principles 

with an overall mean (3.48), moderately demonstrated.  

Table 3.    Academic performance  of preservice teachers in  terms of assessment principles  
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Based on these results, preservice teachers could demonstrate assessment to the stu-

dent through an online classroom setting. They mastered organizing and executing pre-

cise lesson assessments for the students. [13] argued that preservice teachers use more 

assessment strategies to enhance students' learning. Moreover, [14] finds that preserv-

ice teachers use various strategies, and such hands-on activities help students anticipate 

and develop their skills in making assessment plans. 

For the indicators, "I develop closure techniques to review and reinforce lesson con-

tent ensuring students learning” (3.42), “I can plan appropriate assessments and ensure 

I am doing my teaching assignments well” (3.41), “I plan pertinent questions appropri-

ate to the different levels of Bloom's Taxonomy" (3.41) were described moderately 

practiced. Preservice teachers' assessment skill must often be developed for various 

reasons [13].  

 

3.1.4 Online Classroom Management 

 
Table 4 shows the preservice teachers' preparedness in online classroom management 

with an overall mean of 3.52, described as a highly demonstrated interpretation. More-

over,  studies of [15] and [16] confirm our findings that pandemic-driven changes left 

preservice teachers and students unprepared, resulting in negative attitudes and low 

motivation for online learning. Collaborating with experienced teachers can help im-

prove online class management. 

Table 4. Academic performance of preservice teachers in terms of online classroom management 
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4 Level of Self-Efficacy In The Teaching of Preservice Teachers 

4.1 Motivation 

The mean scores of the level of self-efficacy in the teaching of preservice teachers in 

terms of motivation are presented in Table 5.  

The indicator indicating "highly motivated" showed a mean score in their order of 

preferences, such as "Preservice teachers enjoyed conducting asynchronous (3.69) and 

synchronous (3.61) classes with their students”. Furthermore, "They are confident that 

their students are learning something from their synchronous class sessions (3.60); 

“They find online teaching fun” (3.58); “They think online teaching is a tedious activ-

ity”; and “They are confident that they have the necessary skills to teach their subject 

matters (3.53). This is consistent with the study of [17] that preservice teachers become 

more motivated whenever they receive support from different people, i.e., cooperating 

teachers and their university teacher educators. Furthermore, [18] believed that the ex-

periences encountered by preservice teachers are vital factors that make them feel 

highly motivated. With those experiences, they gained a deeper understanding of di-

verse learners' needs and the fact that they strived to address these needs, especially in 

this new normal. 

Table 5. Level of self-efficacy in the teaching of preservice teachers in terms of motivation 
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4.2 Teaching-learning process                                                     

Table 6 presents the preservice teachers' self-efficacy toward teaching and learning. 

The overall mean of 3.51, indicating "highly knowledgeable," means that the preservice 

teachers' on-the-job training experiences during the pandemic enhanced their teaching 

skills and strengthened them simultaneously [19]. 

The preservice teachers are "highly knowledgeable" when it comes to the teaching 

and learning process with the following statements: "I usually welcome students' ques-

tions posted in the "chat box” when teaching the subject” (3.60), “I encourage students 

to ask questions, state thoughts or opinions, and participate in activities in our synchro-

nous class” (3.57). These findings contradict the study [20] that the new normal brought 

many challenges to the teaching-learning process for both learners and preservice 

teachers. However, the results were found to be consistent with the study of [21] that 

the new normal, though it is new to them, with the guidance of their cooperating teach-

ers, they were given a chance to learn by observing each other, sharing their teaching 

ideas, and even giving feedback for improvement. Moreover, this enables them to dis-

cover strategies and build new ideas as they deliver lessons to students, which makes 

them more responsible. 

Table 6. Level of self-efficacy in the  teaching of preservice teachers in terms of the teaching-

learning process 
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 On the other hand, the preservice teachers are "moderately knowledgeable" in the fol-

lowing statements: "I understand the concepts in my area of specialization well enough 

to teach the subject area effectively” (3.50); “I can establish routines (e.g., facilitate or 

moderate student participation) in coursework to keep online activities running 

smoothly” (3.48). This indicates that though some challenges and errors arose in the 

middle of the teaching and learning process, the preservice teachers managed them. 

This is supported by [22], who concluded that teaching-learning and assessment are 

effective when appropriate pedagogical content knowledge is employed effectively and 

efficiently before, during, and after lesson delivery. Furthermore, [23] stressed that 

online teaching and learning enable preservice teachers to create procedures and pro-

cesses suited to the needs of the learners. Thus, with the help of their cooperating teach-

ers, preservice teachers could further improve their teaching skills by creating a collab-

orative and interactive learning process where students can give immediate feedback, 

ask questions, and then learn from it. 

4.3 Lesson Preparation 

Table 7 presents the preservice teachers' self-efficacy toward lesson preparation. The 

overall mean of 3.47, indicating "moderately demonstrated," means that though lesson 

preparation can be challenging as one of the fundamental requirements of preservice 

teachers, they must be equipped with the skills, knowledge, and dispositions to demon-

strate. Otherwise, as stated by [11], they could not proceed and, worst, will not be qual-

ified for deployment.  

Table 7. Preservice teachers' self-efficacy toward lesson preparation 

 
 

The indicators show that the preservice teachers "highly demonstrated" self-efficacy 

when it comes to lesson preparation on the following statements: "I select the appro-

priate digital media format (PowerPoint, digital photographs, Adobe Flash, etc.) to 
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transfer unit content and learning materials” (3.61); and “I regularly prepare my teach-

ing materials in my synchronous/asynchronous classes" (3.55). The study of [24] sup-

ports this that the use of digital media format in teaching and learning engages students' 

interest. Moreover, the preservice teachers could organize and manage their time, which 

enabled them to prepare the necessary teaching materials. According to [25], those 

whose self-efficacy is highly demonstrated are more likely to create a well-made lesson 

plan. 

On the other hand, their self-efficacy towards lesson preparation is “moderately 

demonstrated” in the following statements: “I provide online learning and supplemen-

tary activities that enhance students’ higher thinking skills (3.48); I select the appro-

priate online method to effectively convey the content in the learning material once 

used in the synchronous class” (3.47). The findings are consistent with the [26] study, 

where preservice teachers come out in their classes well-prepared with well-organized 

lessons. This implies a rewarding experience for preservice teachers as they are 

equipped with knowledge of the materials and the nature of the subject matter they 

teach. Thus making them globally competitive.     

4.4 Stress coping mechanisms 

The mean scores of the self-efficacy level in preservice teachers' teaching in terms of 

stress coping mechanisms are presented in Table 8. 

The indicator indicating “highly observed” showed a mean score in their order of 

stress coping mechanisms such that: “Preservice teachers consider the feedback of their 

cooperating teacher(s) for personal improvement and development" (3.67); “they talk 

with their cooperating teachers and fellow preservice teachers on other effective online 

instructional tools to enhance the teaching and learning process” (3.63). According to 

[27], preservice teachers are not excused from experiencing the effects of stress. Nev-

ertheless, the findings of this study indicate that preservice teachers are honed holisti-

cally to overcome challenges, especially in this new normal. This includes work-related 

stressors they could overcome, given that they are under the supervision of their highly 

trained cooperating teachers.   
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Table 8. Preservice teachers' self-efficacy towards stress coping mechanisms. 

 
 

Only one indicator is “moderately observed," to which "they try hard to prevent 

other things from interfering with their efforts at dealing with their work” (3.46). 

Maybe because every individual has a different way of dealing with different situations. 

Similarly, according to [28], as cited by [29], teachers and/or preservice teachers' stress 

coping mechanisms are directly related to their work. This can be through problem-

solving in which their emotional well-being is maintained. This is also supported by 

[30], where teaching-learning experiences can be a coping mechanism and must be 

carefully designed so that they do not deepen inequalities among individuals. 

4.5 ICT Competency 

Table 9 presents the mean scores of the level of self-efficacy in preservice teachers' 

teaching in ICT competency. The overall mean of 3.79 is indicated as "highly prac-

ticed". This means that even if the challenges faced by the preservice teachers were 

normal, the on-the-job training with flexible learning modality allowed them to get fa-

miliar with technology and enhance their technological skills [20]. 

In the context of a new normal, the findings of this study prove that there is a high 

impact on one's self-efficacy when ICT is used for teaching and learning processes [31] 

as cited by [32], ICT competency among pre-service teachers provides multiple oppor-

tunities to improve teaching quality and learning outcomes [33, 34]. 
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5 Performance of Preservice Teachers Based on The Student-

Teaching Evaluation in The New Normal 

Table 9 presents the performance of preservice teachers during their online teaching 

internship due to the COVID-19 outbreak. Data show that preservice teachers were 

highly proficient, as indicated by the mean grade of 1.25, with a qualitative interpreta-

tion of outstanding teaching performance during their online internship. 

Table 9. Performance of preservice teachers 

Range f 

(N=251) 

% Descriptive 

Rating 

Qualitative 

Description 

1.00-1.50 230 91.63

% 

Highly Pro-

ficient 

Outstanding 

1.51-2.50 19 7.57% Proficient Very satis-

factory 

2.51-3.50 2 0.80% Basic Satisfactory 

3.51-4.00 0 0.00% Below 

Basic 

Needs Im-

provement 

MEAN 1.25 Highly pro-

ficient 

Outstanding 

 
Out of two hundred fifty-one (251) preservice teachers, two hundred thirty (230) 

(91.63%) of them obtained outstanding performance rated by their respective Cooper-

ating Teachers; 19 (7.57%) were very satisfactory, and only two (2) were satisfactory. 

Factors contributing to such commendable performance may be attributed to the inten-

sive enhancement seminar and orientation conducted before the preservice teachers' 

deployment; solid pedagogical skills, a high command of knowledge, and the lesson 

study approach employed in the online internship in all major subjects helped the pre-

service teachers for their prepared teaching assignment despite the online learning chal-

lenges. Likewise, the preservice teachers' current results in teaching self-efficacy sup-

port their outstanding teaching performance. This indicates that preservice teachers 

firmly believe they can do a great deal with situations related to online internships. 

 

[35] also mentioned that the outstanding teaching performance of preservice teachers 

is distinguished by their possession of a  high degree of pedagogical competence. Fur-

thermore, providing Preservice Teacher Support Systems [36] and receiving quality 

feedback from their Cooperating Teachers have contributed to the success of their 

teaching performance [37]. Therefore, close monitoring and providing constructive and 

valuable feedback to the preservice teachers will guide them to improve their teaching 

strategies and assessment tools to positively affect the student's learning outcomes. 
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6 Correlation Of Preservice. Teachers' Performance, Academic 

Preparation, and Self-Efficacy In Teaching 

This study examined the correlation analysis of preservice teachers' academic prepara-

tion and teaching self-efficacy. Table 10 shows the highly significant relationship be-

tween academic preparation (r=0.437, p=0.000**) and self-efficacy (r=0.403, 

p=0.000**) toward preservice teachers' performance. This implies that a significant in-

crease in preservice teachers' academic preparation and self-efficacy in teaching in the 

new normal will also significantly increase the preservice teachers' performance. With 

this result, the null hypothesis, which states that "there is no significant relationship 

between the academic preparation and teaching self-efficacy of preservice teachers in 

relation to their performance," is rejected. 

Table 10. Correlation  analysis of    the  academic preparation and self-efficacy in teaching to-

ward preservice teachers' performance 

 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

Teacher self-efficacy is crucial in improving teacher education and promoting educa-

tion reform because high teacher self-efficacy consistently has been found to relate pos-

itively to student and teacher behaviors [38]. Preservice teachers need to feel connected 

and have a sense of self-efficacy for their teaching responsibilities [39] In addition, 

preservice teachers' sense of teaching efficacy correlated with their preparedness to 

teach during their student teaching [40]. 

7 Regression Analysis On Variables That Predict The 

Performance Of Preservice Teachers 

 
As shown in Table 11, only three (3) independent variables, such as lesson planning, 

assessment principles, and ICT competency, best predict preservice teachers' perfor-

mance. This implies that the promising preservice teachers' performance was influ-

enced by lesson planning with the beta weight value of ß= 0.278 and p-value of 0.001; 
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assessment principles, ß= 0.174 and p-value of 0.027 and ICT competency, ß= 0.144 

and p-value of 0.015.   

Table 11. Regression analysis    showing the variables of academic preparation and self-efficacy 

in teaching on preservice teachers' performance 

 
The R-squared value of the variable was 0.23. This indicates that 23% of the preservice 

teachers' performance was attributed to lesson planning, assessment principles, and ICT 

competency, while 77% can be explained by other variables not included in the regres-

sion model. Furthermore, the F-ratio overall, the regression model is a good fit for the 

data. The table shows that the independent variables statistically significantly predict 

the dependent variable as indicated: F = 24.552; p < 0.000. Thus, the model is illus-

trated. 

 

Regression Equation: 

Y = 0.147 + 0461X1 + 0.266X2 + 0.309X3 

where:  Y = preservice teacher's performance 

X1 =lesson Planning (A.P.) 

X2 = assessment Principles (A.P.) 

X3 = ICT Competency (S.E.) 

 

This finding rejects the null hypothesis that states "there is no predictor variable of 

preservice teachers' performance. Lesson plans help preservice teachers to close the gap 

between theory and practice. It enables them to think through what they teach, how they 

teach, and how to evaluate their teaching [41] cited in [42]. Successful outcomes will 

follow when teachers can make a clear learning objective toward the smooth delivery 

of the entire lesson (Department of Education and Training, 2017, mentioned by [43]. 

Setting appropriate student goals (knowledge and skill outcomes), identifying indica-

tors/evidence of achievement of these outcomes, and pinpointing appropriate opportu-

nities to collect data regarding these outcomes improve their practice in teaching [44]. 

Using and acquiring ICT knowledge and skills will help the preservice teachers become 

effective teachers who can create a bright future for 21st-century learners [52]. ICT 

integration provides meaningful and productive learning experiences through a student-

centered classroom. Students demonstrated good academic performance in their lessons 

[45]. 
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8 Conclusions 

Based on the findings of this research, the following were drawn: 

• The academic preparation of preservice teachers during their internship was mod-

erately practiced for teaching pedagogy and moderately demonstrated for lesson 

planning, assessment principles, and online classroom management. 

• Preservice teachers' self-efficacy in teaching was highly motivated, teaching and 

learning, highly knowledgeable, lesson preparation, highly demonstrated, and stress 

coping mechanisms were highly applied. 

• The preservice teachers' performance in their internship was outstanding. 

• Preservice teachers' difference in academic preparation and teaching self-efficacy 

was significant. 

• Lesson planning, assessment principles, and ICT competency were the best varia-

bles that captured the teaching performance of the preservice teachers. 

 

Recommendations 

The following recommendations were drawn based on the results of the study: 

• Teachers may find ways to equip themselves with online teaching pedagogies and 

classroom management so that they can diversify the learning processes and activi-

ties of preservice teachers in the lesson planning preparation and assessment tools in 

in the new normal. 

• Cooperating teachers, and school administrators provide a support system to the pre-

service teachers, devise learning activities showcasing their full potential, and pro-

vide holistic feedback to enhance their self-confidence as future teachers. 

• Teacher Education Program may continue to update the courses to provide preserv-

ice teachers with a strong foundation in major and professional education subjects 

to prepare them for their teaching internship. Integration of ICT competency may be 

given utmost emphasis to improve the digital literacy of the preservice teachers to 

cope with the digital demands in education. 

• Teachers and school administrators may work hand in hand to achieve the exemplary 

teaching performance of preservice teachers. They may be role models to level their 

teaching abilities, skills, and knowledge. 

• Teachers handling professional education subjects may provide learning activities 

and authentic learning experiences to further augment the teaching competency of 

preservice teachers in lesson planning, assessment, and ICT integration in their les-

sons. 

• Future researchers may conduct another study to investigate other factors influenc-

ing preservice teachers' performance. 
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