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Abstract. Curriculum development is one way for the world of education to
adapt to changing times. The Merdeka Curriculum that will be implemented in
2021 is a curriculum development to restore learning through learning that is
meaningful, fun, and relevant to the characteristics of educational units so that
the character of the Pancasila Student Profile is realized. This study was prepared
to evaluate the implementation of the Merdeka Curriculum carried out in educa-
tional units by integrating the distinctive character values that are adhered to in
educational units. This evaluation also encourages the discovery of opportunities
to improve the curriculum, adapt more effective teaching methods, or add new
relevant elements to produce graduates capable of mastering 21st century skills.
The method used in this study is a qualitative method with descriptive analysis,
to describe the results of the implementation of the Merdeka Curriculum. This
study focuses on evaluating the learning system in private schools in the city of
Bandung, by evaluating the preparation, implementation, and assessment of the
implementation of a Merdeka Curriculum that internalizes Serviam’s character
values using the Countenance Stake model which emphasizes two main points,
namely description and assessment. Through observations made and a review of
existing documents, it was concluded that the implementation was going well and
the school's distinctive character values were aligned with the profile values of
Pancasila students in the Merdeka Curriculum.

Keywords: Curriculum Evaluation, Character Building, Merdeka Curriculum
Implementation

1 Introduction

The Indonesian education system regulates the flow of teaching and learning in an
educational institution, which includes several things, namely objectives, materials,
teachers, students, methods, and evaluation. [1] wrote that the system is a unified
component that is interconnected and interacts with each other to achieve the ex-
pected results optimally by the goals that have been set. Relevant elements are the
goals to be achieved, the material to be taught, the existence of teachers, students,
learning strategies, learning media, learning materials, and evaluations to be used.
Other researchers claim that even with limited facilities and infrastructure, teachers
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can still be creative and innovative because the current Merdeka Curriculum devel-
opment policy allows teachers to teach freely. [2] The results of different studies
show that independent learning policies can be implemented by improving teaching
quality, teaching methods and learning activities, teacher commitment, principal mo-
tivation, and curriculum. [3] According to Ralph Tyler in a book written by Suharsimi
Arikunto states that evaluation is a process of collecting data to determine the extent
to which objectives have been achieved and in what way. Achievement of evaluation
objectives can serve as a guide for further improvement and a reference for policy-
makers to make better decisions in the future. The Ministry of Education, Culture,
Research, and Technology (Kemendikbud) has issued guidelines for the development
of a Merdeka Curriculum that is held in educational units as an additional option re-
garding the restoration of learning in the 2022/2023 school year. This study is im-
portant for evaluating the success of implementing a Merdeka Curriculum in the
learning process to improve the quality of student learning outcomes. This research
focuses on evaluating the learning system in private schools in the city of Bandung,
by evaluating the preparation, implementation, and assessment in the process of im-
plementing a Merdeka Curriculum that internalizes Serviam's character values using
the Countenance Stake model. [4] [5] [6]

1.1 Program Evaluation

This definition states that appraisal is an attempt to assess the value, quantity, or qual-
ity of something. According to Zainal, evaluation is a systematic and continuous pro-
cess of determining certain qualities (values and interests) based on certain aspects
and criteria in a decision-making framework. Based on the definition of program
evaluation above, it can be seen that program evaluation is a series of systematic ac-
tivities to collect information for decision-making about the program to be evaluated.
Thus, program evaluation consists of three important elements, namely 1) systematic
performance, 2) data collection, and 3) influence on program decision-making. [7]

1.2 Program Evaluation Objectives

The purpose of program evaluation is to determine the achievement of program objec-
tives by measuring the implementation of program activities. The statement above
explains that the purpose of evaluating training programs is to provide comprehensive
information about program effectiveness, show the program’s contribution to organi-
zational goals, and provide policy directions for programs that should be continued,
added to, or eliminated. In schools, educational evaluation is one of the educational
process variables that can provide feedback for improving education in the following
semester, and depending on the implementation process and achievements is one of
the determining variables. The importance of educational programs is determined by
the relevance of the program to the needs of students. All of this can be determined by
evaluating the program. The results of the evaluation of evaluation activities are very
useful for decision-making and program policy direction. Four possible policies can
be implemented based on the results of program implementation decisions, including
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(1) The program was terminated because it was deemed that the program was not
profitable or could not be implemented as expected. (2) Continuation of the program,
because the implementation of the program shows that everything is running as it
should and is producing useful results. The main objective of this evaluation is to find
out how effective each element is in implementing the curriculum at the elementary
school level.

1.3 Countenance Stake Evaluation Model

Even though they are different, the goal is the same, namely to collect information
about the things to be evaluated, the purpose of which is to provide material for deci-
sion-makers to determine program monitoring. The model is oriented to the influence
and impact of the program (research-oriented). This evaluation model in practice
focuses on two main aspects, namely description, and assessment, and distinguishes
three main areas of program evaluation, namely (1) antecedents, (2) process, and (3)
results. With these considerations in mind, this study uses the Stake evaluation model
to analyze the learning system in private schools in the city of Bandung. According to
the authors, the Countenance Stake evaluation model is suitable for research focus
with complex learning system problems. The Countenance Stake evaluation model
describes the learning system and provides an evaluation of the results of the learning
system in private schools in the city of Bandung. This model emphasizes two main
topics, namely description of implementation and consideration. This model empha-
sizes that evaluators must make correct, accurate, and complete decisions/assessments
about the program being evaluated. In this model, information about Antecedents
(Input), Transactions (Process), and Results (Product) is compared not only to deter-
mine the difference between what is received and what is expected but also compared
to absolute standards so that it is known with certainty. use of the program in the or-
ganization.

Rational Intens Observation Standard  Judgment

Antecedents

Transactions

Otucomes

Description Matrix Judgment Matrix
Fig. 1. Countenance Stake Model Diagram

Logical contingency is the result obtained when the evaluator considers a logi-
cal/harmonious relationship between the initial state, the process, and the result of the
process. Evaluators also provide considerations based on field data between initial
conditions, transactions, and results. The evaluator must consider the suitability (dif-
ference) between what is planned and what is happening in the field. (1) Preliminary
Stage (Antecedent) This stage is an illustration of the implementation of a Merdeka
Curriculum which includes students, teachers, conditions of supporting facilities and
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infrastructure, teacher's understanding of the Merdeka Curriculum, and lesson plan-
ning. (2) Process (Transaction) Stage This stage is an illustration of the implementa-
tion of a Merdeka Curriculum in implementing project-based learning and implement-
ing authentic assessments; (3) Outcomes Stage At this stage, authentic assessment
results are measured which include attitudes and skills in implementing a Merdeka
Curriculum. If the existing standards are not met, then consideration is given regard-
ing the implementation of a Merdeka Curriculum. Considering that this research uses
ideal standards (absolute standards), namely standards/criteria desired by curriculum
demands, besides that it is also necessary to look at the possibility of a relationship
(contingency) between levels.

Am_endence vang I Antmde.nce vang Teramati
Direncanakan i_;i (Observed)
Contigency Logis Contigency Empirik

|

Tlfmsak:q yang Congruence Transaks yang Teramat
Direncanakan i
Contigency Logis Contigency Empirik
Hasil vang Diharapkan % Hasil yang Teramati

Fig. 2. The flow of the Countenance Stake Model Evaluation Process

According to the Stake model, evaluation should include the following steps: (1) ex-
plaining the program; (2) sharing information with interested parties; (3) obtaining
and analyzing assessments; (4) communicating the results of the analysis to the client.

2 Method

The method used in this study is a qualitative method using a descriptive approach,
with data collection techniques through in-depth interviews, observation, and docu-
mentation. Observations and interviews were conducted in May 2023 at a private
Catholic school in the city of Bandung. Data acquisition techniques with instruments:
Guidelines for interviews, observations, and documents. Data analysis techniques
were used by Miles, Huberman, and Saldana. The four parts of a data analyzer are:
Collecting data, summarizing data, viewing data, and verifying conclusions. This data
analysis takes place in parallel with the data collection process. Quantitative pro-
cessed data is expected to be able to produce data and information that is more valid
and consistent regarding the effectiveness of the Merdeka Curriculum. [8]
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Result

From the results of observation and collection of appropriate documentation and liter-
ature, the learning evaluation process at the school in Bandung can be described in the

following table :

Table 1. The process of evaluating the Merdeka Curriculum learning

Description Matrix Judgment Matrix
Intents Observations Standards Judgment
Learning Learning Instructional planning Give
Antece | Planning planning guidelines based on consideration to
dents conditions Permendikbud No. 21 of | the results of
2016 observations
Implementat | Implementatio | Guidelines for Give
ion of | n of Learning implementing learning consideration to
Learning based on Permendikbud | the results of
Ther e No. 22 of 2016 observations
ctions |2y thentic Implementatio | Assessment standards
Assessment | nAuthentic based on Permendikbud
Assessment No. 23 0f 2016 and No. 3
of 2017
Results Results Standard evaluation Give
Outco | Evaluation Evaluation consideration to
mes the results of
observations
3.1 Transaction (Process Stages)

The process stage consists of learning and implementing authentic assessment. Im-
plementation of learning consists of the following indicators, namely:

. The use of teacher books and student books is not the main source of learning

because they are not yet available.

. The handbook chosen by the teacher and provided by the school is used as the

main resource in learning.

. Carry out learning through observing activities.

. Carry out learning through questioning activities.

. Carry out learning through project activities, experiments, and assignments.

. Carry out learning through reasoning activities and creative thinking.

. Carry out learning through practical activities and field observations.

. Learning is carried out by using/involving various learning resources and learn-

ing media.

. Teach subjects separately from one subject to another
. In the learning process, the dimensions of the Pancasila student profile are

taught in the form of knowledge, attitudes, and skills
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11. In the learning process, the implementation of the project to strengthen the Pan-
casila student profile every year is determined and taught through integrated
learning activities.

12. The school develops projects according to the needs of the school.

13. Learning Outcomes are carried out thoroughly in every learning activity

Below is a description of each step:

Implementation of project-based learning.
In this step, Merdeka Curriculum learning is explained about the scientific implemen-
tation of the learning project, which is divided into three parts, namely initial activi-
ties, core activities, and final activities.
a. Preliminary activities
This activity consists of observation and motivation as well as knowledge trans-
fer and action plans. The teacher conveys the usefulness of the subject matter by
learning it from students.
b. Core activities
Core activities include thematic mastery, application of pedagogic learning strat-
egies, application of scientific approaches, application of integrated thematic
learning, use of learning resources/media in learning, student involvement in
learning, and correct and appropriate language in learning.
c. End activities
This was done by asking the students’ impressions/messages about the day's
learning, whether it was fun/not, useful/not.

Making Authentic Judgments.

Authentic assessment is a form of assessment that focuses on gathering real-world
evidence and interpreting student performance in situations that reflect real-world
contexts or truly meaningful assignments.

Here are the steps for conducting an authentic assessment:

a. Determine the purpose of the assessment; determine by authentic judgment what
goals are to be achieved.

b. Designing authentic tasks; designing tasks that reflect real situations or tasks
that are important in everyday life.

c. Collect achievement tokens; select evidence-gathering methods and tools ap-
propriate to the task for which they are designed.

d. If necessary, Observe and record direct observations of students when they
complete assignments or assignments.

e. Using an assessment rubric; create a clear and structured scoring rubric to de-
scribe the assessment criteria to be used. This section helps provide targeted and
objective feedback to students.

f. Encourage students to think; after gathering evidence, engage students in reflec-
tion.

g. Provide constructive feedback; give students concrete, constructive feedback
based on grades.
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h. Involve students in the assessment process, by offering opportunities to reflect
and evaluate their performance.

i. Using assessment results to improve; use the results of the assessment to pro-
vide ideas for teachers to plan further learning.

From the results of observations made by researchers, it was found that 30.95% of
teachers always carry out learning by implementing learning stages, 57.27% of teach-
ers often carry out learning implementation by implementing learning stages, 9.46%
of teachers rarely carry out learning implementation by implementing learning stages,
2.30% of teachers do not apply learning stages.

Of the 2.30% of teachers who did not apply the learning stages, it was found in the
indicators of using teacher's books and student books not as the main source of learn-
ing because they were not yet available and the handbooks selected by the teacher and
provided by the school were used as the main source in learning.

3.2 Outcomes

Curriculum outcomes usually refer to the knowledge, skills, attitudes, or behaviors
students are expected to acquire after completing a program or level of education. The
assessment process plays a very important role in learning. By assessing students’
understanding and abilities, teachers can identify whether they have achieved the
expected level of knowledge and intervene if there are gaps. Conducting assessments
allows teachers to give students feedback on their strengths and weaknesses so that
students understand where they stand and where there is potential for improvement. It
is no less important in the assessment to measure the effectiveness of teaching and
curriculum. Because Evaluation also plays an important role in evaluating the effec-
tiveness of teaching and the curriculum as a whole. When schools and teachers look at
student assessment results as a whole, they can identify strengths and weaknesses in
their teaching.

4 Discussion
In the overall assessment process, there is an attitude assessment process that leads to
an assessment of the character profile of Pancasila students.

The character value of the Pancasila student profile is shown in the following figure:

Berkebinekaan

§  Mandi Pelajar Shonay Lt
Pancasila

Kreatif

Fig. 3. Pancasila Student Profile Values
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As a Catholic school, the school has a character assessment that characterizes the
profile of Ursula's graduate students. Serviam's character values are character values
that are instilled in every student of the school which characterizes the graduate pro-
file of Ursuline students. These values are shown in the following figure:

Fig. 4. Serviam’s Character Value

In the process of assessing the Pancasila student profile character values are translated
into service’s character values.

At this stage the teacher also directly observes and evaluates the inculcation of Ser-
viam’s character values from each student with predetermined indicators.

For each area of assessment, the author may decide as follows:

1. Antecedents (preparations)

The results of the evaluation of the Merdeka curriculum learning system at the school
have met the standards. In this context, there is an RPP that contains a Learning Im-
plementation Plan (RPP).

2. Transaction (process)

The results of the teacher's assessment of the implementation of the Learning Imple-
mentation Plan (RPP) require an increase in the availability of teacher's and student's
books which are the main source of learning, as well as guidebooks that are selected
and used by teachers.

3. Outcomes (Results)

The achievement of the results of the Independent Curriculum learning system is
shown from the evaluation results of antecedents, processes, and previous results
showing that the elements of the learning system can achieve learning objectives.

The inculcation of Serviam's character values can be internalized in the implementa-
tion of the Merdeka Curriculum because the attitude assessment indicators from the
Pancasila student profile are in line with the attitude assessment indicators of Ser-
viam's character.

This study can be further developed for broader research, namely the ongoing Ser-
viam character education program from early childhood education to the end of sec-
ondary education.



56

5

E. Purwati and D. Sukirman

Declaration

The author declares that there is no conflict of interest regarding the publication of
this article. The author confirms that the data and content of the article are free from
plagiarism.

References

1.

10.

12.

J. Al, B. Staidaf, U. Setia Siregar, S. Dasar, and K. E. Kepahiang, “EVALUASI
PEMBELAJARAN PADA KURIKULUM 2013 DENGAN KURIKULUM MERDEKA.”
[Online]. Available: http://jurnal.staidaf.ac.id/

L. A. F. N. R. F. D. P. S. N. Madhakomala, “KURIKULUM MERDEKA DALAM
PERSPEKTIF PEMIKIRAN PENDIDIKAN PAULO FREIRE”, doi: DOL
https://doi.org/10.36835/attalim.v8i2.819.

P. Kurniati, A. Lenora Kelmaskouw, A. Deing, and B. Agus Haryanto, “Model Proses
Inovasi Kurikulum Merdeka Implikasinya Bagi Siswa Dan Guru Abad 21,” Jurnal Citizen-
ship Virtues, vol. 2022, no. 2, pp. 408—423.

. Nia Fuji Lestari, “EFEKTIVITAS MODEL PEMBELAJARAN SAVI (SOMATIC,

AUDITORY, VISUAL, INTELLECTUALY) DALAM MENINGKATKAN HASIL
BELAJAR DAN MENGEMBANGKAN KETERAMPILAN 4C DI SEKOLAH DASAR,”
JURNAL PENDIDIKAN dan KONSELING, vol. 1, no. 2, 2020.

A. Angga, C. Suryana, I. Nurwahidah, A. H. Hernawan, and P. Prihantini, “Komparasi
Implementasi Kurikulum 2013 dan Kurikulum Merdeka di Sekolah Dasar Kabupaten
Garut,” Jurnal Basicedu, vol. 6, no. 4, pp. 5877-5889, May 2022, doi:
10.31004/basicedu.v6i4.3149.

I. Sumarsih, T. Marliyani, Y. Hadiyansah, A. H. Hernawan, and P. Prihantini, “Analisis
Implementasi Kurikulum Merdeka di Sekolah Penggerak Sekolah Dasar,” Jurnal Basicedu,
vol. 6, no. 5, pp. 8248-8258, Jul. 2022, doi: 10.31004/basicedu.v6i5.3216.

. A. Zulfa Izza and S. Susilawati, STUDI LITERATUR: PROBLEMATIKA EVALUASI

PEMBELAJARAN DALAM MENCAPAI TUJUAN PENDIDIKAN DI ERA
MERDEKA BELAIJAR. [Online]. Available: https://proceeding.unikal.ac.id/index.php/kip

. Siswanto, “PENERAPAN MODEL EVALUASI STAKE (COUNTENANCE) UNTUK

MENGEVALUASI PEMBELAJARAN DASAR - DASAR AKUNTANSI” JURNAL
PENDIDIKAN AKUNTANSI INDONESIA, vol. VII, no. 1, pp. 10-17, 2009.

M. B. Miles, * A Michael Huberman, and J. Saldafia, “Qualitative Data Analysis A Meth-
ods Sourcebook Edition,” 2014.

Khairunnisa, “IMPLEMENTASI KURIKULUM MERDEKA DI SDN SUMBERSARI 2
KOTA MALANG,” Malang, 2023.

. D. S. Muhartono, S. Wahyuni, S. Umiyati, A. W. Azhar, and 1. I. Puspaningrum, “Evaluasi

Pelaksanaan Kebijakan Kurikulum Merdeka Belajar Dalam Rangka Peningkatan Hasil
Belajar Evaluation of The Implementation of The Merdeka Belajar Curriculum Policy in
Order to Improve Learning Outcomes,” 2019, doi: 10.36563/p.

R. M. Sari, “PRODU: Prokurasi Edukasi-Jurnal Manajemen Pendidikan Islam ANALISIS
KEBIJAKAN MERDEKA BELAJAR SEBAGAI STRATEGI PENINGKATAN MUTU
PENDIDIKAN,” 2023.

. Zaenal Arifin, Evaluasi Pembelajaran. Bandung: Remaja Rosdakarya, 2009.



14.
15.
16.
17.

18.
19.

20.

21.

22.

23.
24.
25.
26.
27.
28.
29.
30.

31.

32.

33.

Evaluation of The Implementation of The Merdeka Curriculum 57

M. P. Toto Syaturi Nasehudin, Metode Penelitian Kuantitatif. Bandung: Pustaka Setia,
2012.

Suharsimi Arikunto and Cepi Safruddin Abdul Jabar, Evaluasi Program Pendidikan, Pe-
doman, Teoritis Praktis Bagi Praktisi Pendidikan. Jakarta : Bumi Aksara, 2009.

Elis Ratnawulan, Evaluasi Pembelajaran. Bandung: Pustaka Setia, 2015.

Leonard Rutman, Evaluation Research Methods: A Basic Guide. Sage Publication, 1984.
Hamid Hasan, Evaluasi Kurikulum. Bandung: Remaja Rosdakarya, 2009.

R. Ekawati, D. Susanti, U. Muhammadiyah sumatera Barat, J. Jambak No, and K. Koto
Tangah, “ANALISIS PERSIAPAN GURU DALAM MELAKSANAKAN SISTEM
PEMBELAJARAN KURIKULUM MERDEKA DI SD IV MUHAMMADIYAH KOTA
PADANG ANALYSIS OF TEACHER PREPARATION IN IMPLEMENTING AN
INDEPENDENT CURRICULUM AT SD IV MUHAMMADIYAH PADANG CITY,”
2022.

J. Alimuddin, “IMPLEMENTASI KURIKULUM MERDEKA DI SEKOLAH DASAR
IMPLEMENTATION OF KURIKULUM MERDEKA IN ELEMENTARY SCHOLL,”
Jurnal Ilmiah KONTEKSTUAL, vol. 4, no. 02, pp. 67-75, 2023.

P. Cahayani, N. Dantes, and 1. A. Sunu, “STUDI EVALUATIF TENTANG KUALITAS
PELAKSANAAN PEMBELAJARAN DI SMP NEGERI 3 DENPASAR,” 2013.

J.  Penelitian, E. Pendidikan, and A. Lukum, “EVALUASI PROGRAM
PEMBELAJARAN IPA SMP MENGGUNAKAN MODEL COUNTENANCE STAKE,”
Jurnal Penelitian dan Evaluasi Pendidikan, vol. 19, no. 1, pp. 25-37, 2015, [Online].
Available: http://journal.uny.ac.id/index.php/jpep

Suharsimi Arikunto, Dasar-dasar Evaluasi Pendidikan. Jakarta: Bumi Aksara, 2012.
Sulistyorini, Evaluasi Pendidikan. Yogyakarta: Teras, 2009.

Slameto, Belajar dan Faktor-Faktor yang Mempengaruhinya. Jakarta: Rineka Cipta, 2010.
M. P. Dr. Wina Sanjaya, Perencanaan dan Desain Sistem Pembelajaran. Jakarta: Kencana,
2008.

M. P. Prof. Dr. H. Wina Sanjaya, Strategi Pembelajaran Berorientasi Standar Proses Pen-
didikan, 1st ed., vol. 12. Jakarta: Prenadamedia, 2016.

“Panduan Pengembangan Kurikulum Merdeka”.

M. Azka Maulana and Z. Fauzan Rizqi, “Hubungan Level Good Governance Kepala
Sekolah dengan Keberhasilan Implementasi Kurikulum Merdeka Belajar,” vol. 1, no. 3,
pp- 133-144, 2022, [Online]. Available: https://edumediasolution.com/tamb

P. B. Badey and P. B. Badey, “PHILOSOPI-IY OF EDUCATION: A CONCEPTUAL
ANALYSIS,” 2008. [Online]. Available:
https://www.researchgate.net/publication/280626148

L. Nurindah, L. Fitriana, N. Ahid, G. E. Prasetiyo, and 1. Daratista, “Kebijakan Pokok dan
Strategi Implementasi Kurikulum Merdeka Belajar di Indonesia,” vol. 4, 2022.

A. Puspitasari, U. Islam Negeri Aji Muhammad Idris Samarinda, A. Muadin, and A. Salim
Salabi, “EVALUASI IMPLEMENTASI KURIKULUM MERDEKA MENGGUNAKAN
MODEL CIPP DI SD BONTANG,” 2023. [Online]. Available:
http://scholar.google.com/scholar?start=120&hl=¢

T. A. Laksono and I. F. Izzulka, “Evaluasi Pengembangan Kurikulum Pendidikan,”
EDUKATIF : JURNAL ILMU PENDIDIKAN, vol. 4, no. 3, pp. 40824092, May 2022,
doi: 10.31004/edukatif.v4i3.2776.



58 E. Purwati and D. Sukirman

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/4.0/),
which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the
source, provide a link to the Creative Commons license and indicate if changes were made.
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