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Abstract. This research aimed to qualitatively examine the relationship between 

the teaching of the controversial history of the 30 September 1965 Movement 

and Indonesian post-1998 socio-politics changes in the post-truth era. It occurred 

in Madiun City and Madiun Regency, East Java which experienced an almost 

similar traumatizing incident by the Indonesian Communist Party in 1948 and 

1965. The data were collected using observation, in-depth interviews, and docu-

ment study and processed and validated through triangulation. Afterwards, they 

were analyzed using critical discourse analysis. The results showed a relationship 

between the teaching controversial history of the 30 September 1965 Movement 

and Indonesian post-1998 society in the post-truth era with traumatizing memo-

ries of communism  and government policy factor on historical education. The 

relationship with factors outside represents the transition to the democratization 

of historical discourse, which is still in progress. The dominant influence of these 

factors contradicts the main goal of controversial history learning in building the 

critical awareness of students in the post-truth era.  

Keywords : Teaching controversial history, The 30 September 1965 movement, 

The post-truth era. 

1 Introduction 
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The 30 September 1965 Movement, which was then written as G-30-S, is a controversial 

history in Indonesia. Controversial history is various interpretations of that incident. 

Various interpretations have been the cause of the controversy. Each version has a strong 

foundation according to the author. The writing of history is still in progress, which in the 

end has led to several different opinions regarding a historical event (1).  

Many studies have explored this in detail the G-30-S. In brief, the tragedy of G-30-S 

was the result of polarization between leftist and rightist groups in Indonesia, which for 

some decades manifested itself in political competition and political polarization within 
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society (2). New perspectives have arisen that examine the tragedy not only as a political 

event perse but also as a case of mass human rights violations (3). 

The G-30-S become a debatable history material that made difficult roles for teachers. 

In historical science, controversy is considered fair, but it becomes a difficulty in terms of 

the learning process. Teachers are faced with various obstacles due to changes in the 

historiography of Indonesia in the Post-Reformation era. Teachers experience constraints 

in the learning process of controversial history, namely factors that originate, and in the 

science of history, namely a change in the historiographic style of Indonesia after the 

Reformation.  

Some experts recommend that the controversial history material not be limited to 

metanarrative. History should become a historical narration that based on today’s condi-

tion of students. (4). But in practice, the learning activity about G-30-S material is monot-

onous and does not attract students’ interest (5). There is a tendency for teachers to be 

afraid of controversial issues (6). 

For history teachers in Madiun and Madiun Regency, East Java, teaching the history of 

G-30-S is not easy, especially among the people who are stigmatized by the event. In Ma-

diun, the incident had a long-lasting impact until today, especially before the 1948 Indo-

nesian Communist Party rebellion occurred. The event has affected the psychological 

condition of people (7).  

The mindset and critical awareness of students are the main goals of controversial 

history learning (8). Critical awareness is the ability to deeply understand reality and to 

take a role in improving society (9). Critical awareness is also defined as the ability to 

think and act at the same time. It is obtained through critical thinking skills as a high-

order thinking skill, which is important in controversial history learning. 

The controversial history of the G-30-S is a sensitive issue for the Indonesian people. It 

is important to note that due to a complex political situation, relationships, and hatred 

that meet most of the main actors together, and the suspicious nature of most of the evi-

dence, the truth will never be revealed. It seems impossible that one mastermind controls 

the event. Moreover, a single interpretation that attempts to explain the event must be 

considered carefully.  

In the Post-Reformation era, various discourses and narratives of the G-30-S have de-

veloped in mass media, including online media, which are different from those in schools. 

Information and communication technology has resulted in the development of various 

discourses and narratives on controversial history which are different from those in 

schools. New counter-narratives challenge official history to appear in new types of media 

(online media) that have the potential to be emancipatory media (10) It also has an im-

pact on the emergence of the post-truth phenomenon. The term post-truth was intro-

duced by Steve Tesich in 1992 which was taken from the setting of the American Wa-

tergate Scandal (1972-1974) or the Gulf War which depicted the condition of society at 
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that time as being “comfortable” enjoying a life filled with lies. People no longer care 

about the truth and are free to make life choices (11).  

Post-truth means after the truth. Intellect as the basis of truth and observation of facts 

as a standard of objectivity seems no longer important in influencing opinions, thoughts 

or behaviour of people who are concerned with sensations and emotions. Humans live a 

lie and think of it as no big deal. Lies make it difficult for the human mind to see things. 

There have been various baseless accusations, but are considered factual and viral on 

social media (12).  

History material taught at school is different from what is discussed in various mass 

media. The teaching of the controversial history of the G-30-S faces challenges in its dis-

course and practice. This research aims to a relationship between teaching praxis of the 

controversial history of the G-30-S with the situation of Indonesian society in the Post-

Reformation era. The research is expected to be used as a basis for transforming teaching 

models of the controversial history of the G-30-S, which can better build students’ critical 

awareness, where the material is actual and relevant to the spirit of the times. 

2 Research Method 

The research used was an exploratory qualitative method. The research was conducted in 

the Senior High Schools of Madiun City and Madiun Regency, East Java, Indonesia. Data 

were collected through in-depth interviews, observation, and documentation study. Data 

collection was carried out from September to October 2022. The interview was conducted 

with teachers, students, and the public. Observations were made on classroom learning. 

Document analysis is carried out by analyzing the curriculum, syllabus, lesson plans, and 

the contents of history textbooks.  Data validation was done through source triangulation. 

Data analysis used critical discourse analysis by Fairclough (13), which consists of three 

dimensions, namely text, discourse practice, and social practice. Based on these three 

dimensions, data were analyzed to find the relationship between teaching praxis with the 

context outside, namely the context of Indonesian society in the Post-Reformation era. 

3 Results  

3.1 Construction of Material  

In the 2013 curriculum, in history subject in Senior High School, there is a topic about 

the G-30-S in the material for XII grade. The material began with a statement that the 

G-30-S still holds controversy, followed by the question, “Who was the mastermind 

behind the G-30-S?” To answer this question, seven theories about the G-30-S were. 

These theories are 1) an Army internal issue. The G-30-S was triggered by an internal 

conflict of the Army; 2) the mastermind of the G-30-S is the United States Intelli-

gence Service (CIA). The United States was worried that Indonesia would be acquired 
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by communists; 3) the G-30-S is a meeting point between the United Kingdom’s de-

sire that Soekarno’s confrontational attitude towards Malaysia be ended through a 

coup and the United States’ desire that Indonesia be free from communism; 4) Sukar-

no was the mastermind of the G-30-S to eliminate the opposition forces from some of 

the High Army Officers; 5) there is no single role and big scenario but it was a com-

bination of elements (Chaos Theory); 6) Suharto as the mastermind of the G-30-S 

with a close relationship between Untung as the leader of the G-30-S; and 7) the mas-

termind of the G-30-S was PKI. PKI leader was responsible for the coup incident by 

manipulating the Army (7).  

Furthermore, Chapter 3 entitled “The System and Structure of Indonesian Politics 

and Economy for Guided Democracy (1959-1965)” also discusses G-30-S on the 

material “Map of National Political Strength” which is a sub material of the main 

material about Political Dynamics of the Guided Democratic Period. This material 

contains political forces on the national stage, namely the Army, PKI, and Soekarno. 

Among these political forces, the relationship between the Army and PKI was the 

worst. Later on, PKI would rebel, and the army crushed it. 

The construction of the material is dominated by conflicts between the Army and 

PKI, which began with the material about the actions of the Indonesian National Ar-

my against PKI. After that, the material discusses an issue that blames PKI. PKI re-

plied with various efforts to break the territorial guidance that had been carried out by 

the Army (7). 

In Chapter 4, the material entitled “The Indonesian Political-Economy System and 

Structure in the New Order Period (1966-1998)” was written the fact that Lieutenant 

General Soeharto became the president cannot be separated from the incident of the 

G-30-S or the G-30-S/PKI. The material explicitly mentions the G-30-S/PKI in the 

history books material for Senior High School students. The word “PKI” written after 

the words the G-30-S was subsequently written consistently until the end of the 

book’s chapter. 

3.2 Teaching Praxis 

There are various methods used by teachers in teaching the controversial history of 

the G-30-S. In the Public Senior High School of Jiwan, Madiun Regency, the methods 

used are lectures and screening of G-30-S/PKI film. Students watch this films and the 

teacher explains it through a lecture. After that, the teacher assigns students to analyze 

the film. According to the results of Imelda’s (a student) analysis, the film clearly 

shows that some Indonesians betrayed and brutally shot the generals to death (Imelda 

interview, 4 September 2022).  

In Taman Bakti Senior High School, Madiun Regency, lecture and film screening 

methods of G-30-S/PKI are also used. Furthermore, students are given the task of 

finding out who are the victims of the incident (Indrawan interview, 12 September 

2022). Likewise, in the Public Senior High School of Mejayan, Madiun Regency, a 

learning activity is carried out by screening the PKI rebellion video. The teacher also 

explains with a real picture in the form of photographs (Linda interview, 11 Septem-

ber 2022).  
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In Vocational High School, the method used by the teacher is a lecture. The teacher 

explains the G-30-S material with a lecture accompanied by questions and answers 

(Ayun interview, 20 September 2022). In the Public Senior High School of Nglames, 

Madiun Regency, the method used is a lecture using material from the textbook, ac-

companied by questions and answers. Students are given the task of doing the exer-

cises from the textbook (Deta interview, 27 September 2022). In another class, the 

method used is lecturing, and watching videos, but there was no assignment from the 

teacher, only seeing the G-30-S/PKI video (Taufik interview, 20 September 2022).  

Some questions were asked by the students. At the Public Senior High School of 

Nglames, a student asked, “Did economic factors develop well or experience a crisis 

when the G-30-S happened?” Another student asked about the factors that triggered 

the movement on 30 September 1965. At the Public Senior High School of Dolopo, a 

student asked, “Who were the officers who were killed during the G-30-S. At the 

Public Senior High School of Jiwan, questions arose regarding the background of G-

30-S and the deaths.  

At the Public Senior High School of Mejayan, students asked, “Is there a possibil-

ity that the descendants of PKI members will form a party and will do the same thing 

again as in the G-30-S?” Likewise, in the Public of Madrasah Aliyah (an Islamic 

school), Madiun City, teachers also use the story method about their experiences at 

the time of the G 30 S/PKI, there are questions from students about the possibility that 

PKI could rise again at this time and how to anticipate it. In the Public Senior High 

School of Nglames, there were no students who asked questions, even during the 

explanation, several students fell asleep and some of them were permitted to go to the 

toilet. 

The students have various understandings about the G-30-S. Widiya understands 

that the G-30-S was a major event that occurred from 30 September to October 1965 

when seven Indonesian military officers and several others were killed. Deta revealed 

that the G-30-S was a movement that took place on 30 September 1965 and was driv-

en by PKI. Taufik revealed that the G-30-S was an event that took place in Indonesia 

on 30 September 1965 involving a PKI coup, resulting in the deaths of 7 high officers 

and major Islamic religious leaders who were brutally killed during the coup. Accord-

ing to Vadyla, the G-30-S was an event of the greatest betrayal of the Indonesian 

people, which occurred in the Madiun area in 1965 to turn Indonesia into a com-

munist and overthrow Sukarno. Imelda also said that the G-30-S was a sadistic event 

of communists taking place in the Madiun area led by Musso. Furthermore, Hadi 

stated that the G-30-S was a rebellion carried out in Madiun in 1965. 

Based on the data above, it can be said that the teaching methods applied by the 

teacher are not varied enough. The teachers seem to be very careful in developing 

more exploratory and innovative methods with a variety of sources. Teaching praxis 

is dominated by one version with the use of the G-30-S/PKI film media, which affects 

students’ understanding. In general, students’ understanding is dominated by one 

version, some of which are not by the facts of the incident. Students do not explore 

and criticize the various versions of the G-30-S. 
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3.3 Reproduction of Knowledge  

PKI is a sensitive issue for the Indonesian people, especially in Madiun, which expe-

rienced a similar incident in 1948. PKI rebellion in Madiun 1948 and the G-30-S were 

two events that were not directly related but had their impacts on the Madiun people. 

The PKI rebellion in Madiun 1948 is often associated with the G-30-S. 

The G-30-S was not too spectacular in Madiun, but the impact was strongly rec-

orded that Madiun was identical to the PKI. Despite the Pos-Reformation era, peo-

ple’s perceptions, especially the contemporaries’, have not shifted as much as in the 

Pre-Reformation era. One of the examples is the story by MW, who was just about to 

tell a story when the Army was about to make a documentary film of the PKI Rebel-

lion. The post-G-30-S generation generally knows about the PKI Rebellion from old 

people’s stories and books. In 1948, Madiun became an arena for the PKI rebellion. 

The main characters were not from Madiun. Musso was from Kediri and Amir Syari-

fuddin was from West Sumatra. Outside Madiun, Madiun people are often seen as 

Musso’s subordinates (Heri interview, 12 October 2022). Ibu Su’ud when he was 

studying in Jombang, East Java, was known as Edi PKI (Ibnu interview, 12 October 

2022). When Soebi was studying in Semarang, Central Java, his friends once teased 

him by asking how Muso was (Soebi interview, 15 October 2022). 

Juan got a story from his father that the PKI killed many religious leaders (Kiai) 

and government people. They were people who did not believe in religion  (Juan in-

terview, 12 October 2022). Hadi received information from the parents that the leader 

of the communist party that carried out the rebellion was Muso. PKI people were very 

cruel and important figures were killed regardless of their social status. He also re-

ceived information from social media that PKI rebels did not only occur in 1948 but 

also 1965. PKI controlled various places in the Madiun area and its surroundings, as 

well as murdered community leaders and various Islamic boarding schools (Hadi 

interview, 10 October 2022). 

Deta also obtained information from social media about the murdered figures and 

the issue of the rise of PKI, but it is not yet clear. Soeharto was suspected of being the 

mastermind of the murder of the officers whose bodies were put in a disused well in 

Lubang Buaya. Vadyla revealed that his parents once told him that the traces of the 

G-30-S rebels were intentionally eliminated to minimize the trauma of the residents. 

Vadyla got information of the G-30-S from online media or social media about the 

background, issues, the involvement of Soeharto, and the victims, as well as the situa-

tion after the incident. 

The structure of Indonesian society is generally patrimonial with strong oral tradi-

tions, which is the same as in Madiun. In the 1960s generation, knowledge of the G-

30-S was obtained through the stories of parents, as experienced by Seobi, Juan, Ibnu, 

and Heri. When the incident happened, they were still young. Parents also reluctantly 

talk about it, like Emwe, who was only willing to tell a story in 2014. The traumatic 

social situation experienced by people after the G-30-S causes the knowledge of the 

incident to be limited to themselves. The public is still taboo about talking about it in 

public spaces. In schools, they got knowledge from books that showed the govern-

ment’s version of the G-30-S that the PKI was the actor of the incident.  
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4 Discussion 

4.1 Text/Material Analysis  

A good textbook must have special sensitivity to know every change that occurs in 

the curriculum. If it is ignored, the curriculum objectives will be difficult to realize in 

the learning process (14) The text/material of G-30-S is reflected in the 2013 History 

Curriculum and history textbooks. Since the Reformation era, there have been chang-

es in historical discourse in Indonesia. Various claims have arisen against the gov-

ernment’s version of the history in various media, including the historical controversy 

of the G-30-S. The controversy occurred in the historical context as teaching material 

or curriculum as a result of bureaucratic-academic policies. The controversy was not a 

problem during the New Order government because there was only one version of the 

government (15). . 

The controversy of the G-30-S started in December 1965 when General Nasution 

commissioned a lecturer at the University of Indonesia to compile the book “40 Days 

of Failure of the G-30-S”. The military version was later made into the government 

version. In 1975, the National History Book of Indonesia edited by Nugroho Noto-

susanto was used as a reference for high school and junior high school students. The 

historian, Sartono Kartodirdjo was criticized through his resignation from the writing 

team for the Indonesian National History (16).   

In the 2004 curriculum, the word “PKI” was erased so that the text only says G-30-

S. The historical controversy of the G-30-S rolled back when the Attorney General’s 

Office examined books, followed by a ban on history textbooks for junior high and 

high school students who did not write the word “PKI” after the G-30-S. These books 

were considered not following the curriculum and had the potential to disrupt public 

order. 

A historian, Aswi Warman Adam, criticized the use of the term G-30-S/PKI. He 

said that it would be more objective if the incident was referred to as the G-30-S, not 

the G-30-S/PKI or the Gestapu (Gerakan Tiga Puluh September, an imprecise acro-

nym). The term Gestapu has a negative and frightening connotation because it is as-

sociated with the Gestapo (Germany). The addition of the term G-30-S with dash 

punctuation and the addition of the word “PKI” to become G-30-S/PKI is an interpre-

tation that the PKI was involved or became the mastermind of the incident. This ver-

sion is still debatable whether it is true that the PKI as a party that was involved and 

became the actor of the incident (17). 

The use of the terms “G-30-S” and “G-30-S/PKI” is still debatable. The 2013 Cur-

riculum for History Subjects used the term “G-30-S/PKI”, while history textbooks 

accommodate various versions using the term “G-30-S”, but in the chronology of 

events, the term “G-30-S/PKI” is used. The inclusion of various versions and the use 

of the terms “G-30-S” and “G-30-S/PKI” at the same time in material construction 

represent the situation of Indonesian society after the Reformation. The term “G-30-

S” is more neutral, while the term “G-30-S/PKI” refers to one version.  
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4.2 Discourse Practice Analysis  

The dimensions of G-30-S discourse practice can be examined from the production of 

discourse and practical teaching of G-30-S. There is progress in textbooks issued by 

the government regarding the G-30-S. Besides containing the government version, the 

book also includes various other versions. The inclusion of various versions is intend-

ed to prevent students from being affected by invalid information. Schools are also 

allowed to use other historical book sources as material for discussion (18). 

In the teaching praxis, some teachers use the G-30-S/PKI film media. This film 

was produced in 1982 by a state-owned film company and released in 1984. During 

its initial release in commercial cinemas, students throughout Indonesia were required 

to buy tickets and attend film screenings during school hours. Furthermore, the film 

was shown annually on state-owned television stations. All private stations are re-

quired to broadcast it on the night of September 30. This film was intended to spread 

the interpretation of the government’s ideology at that time, to emphasize strength and 

legitimacy (19).  

Various analyses carried out by the students about the film showed that the PKI 

was the actor in the incident. Various versions do not get the attention of the students. 

They asked more about backgrounds, actors, victims, and predictions about the return 

of the PKI movement. The G-30-S’ controversial history teaching praxis was still 

dominated by one version, marked by the use of the G-30-S/PKI film media that in-

fluenced students’ understanding of the G-30-S, which was also dominated by one 

version. The students do not explore and criticize various versions of the G-30-S. 

Suparjan’s research also showed that the teacher still explained the G-30-S in one 

version, namely the PKI as the actor of the incident  (20). 

4.3 Analysis of Social Practices  

The social practice dimension relates to the context outside the text, which influences 

discourse. The Indonesian people in general still have traumatic memories of the G-

30-S. PKI is a sensitive issue for the Indonesian people, especially in Madiun and its 

surroundings, where the people have experienced the events of 1948. The G-30-S 

incident is an element that specifically represents a collective picture of the past that 

emerged in contemporary public discourse. 

The sensitivity of the PKI issue can be seen, for example, in the reaction of the In-

donesian people with the reappearance of the PKI logo, such as in the shopping area 

in Depok, West Java. A trader selling PKI T-shirts was arrested by the local police. 

On August 15, 2015, PKI symbols appeared in Pamekasan and Jember, East Java. In 

Madiun, there was a massive demonstration on Wednesday, September 30, 2015, by 

several organizations that are members of the Gerakan Bela Negara (GBN) associa-

tion. In addition to the oration saying that there was no place for communists in the 

Republic of Indonesia, there were also billboards that mentioned: “PKI No, Pancasila 

Yes” (Pancasila is Indonesia’s national ideology) (20). 

Another influential external factor is the government’s policy towards historical 

education, such as the Attorney General’s Decree banning history textbooks that do 
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not contain material on the 1948 PKI rebellion and the G-30-S. Although historical 

education can be used by the government as an instrument of patriotism and national-

ism, too much involvement by the government can have implications for historical 

education as a means of legitimacy. In the New Order period (1966–1998), the educa-

tional system was managed in a centralistic fashion (Budirahayu & Saud, 2021). The 

New Order regime was successfully deployed to consolidate and maintain its power 

(22). In historical education, government policies show that history textbooks during 

the New Order era were dominated by vertical integration and lacked discussions of 

horizontal integration  (23).  

In the Post-Reformation era, discussions began to open. Academic openness has 

increased and general attitudes towards education are no longer dominated by indoc-

trination (18). However, the socio-political context of Indonesian society, which still 

keeps traumatic memories of communism, influences the controversial historical dis-

course of the G-30-S. Communism is a sensitive issue for the Indonesian people. 

Government policies towards historical education affect the learning praxis. The con-

text outside the text/material has a dominant influence on the discourse and praxis of 

teaching G-30-S material.  

The reproduction of knowledge of the G-30-S is still dominated by government 

and teacher versions of books through learning in schools. Knowledge about the G-

30-S, therefore, also cannot be separated from the general ways of reproduction of 

this knowledge as a result of traumatic social situations, regardless of validity or ille-

gality issues. This process forms a reality that is considered normal. 

The PKI rebellion in Madiun 1948 and the G-30-S, which were two events with no 

direct relation, were often equated or directly linked. The G-30-S was not too spec-

tacular in Madiun, but its impact was strongly recorded that Madiun was identical to 

the PKI. Madiun people are stigmatized as PKI. IS when he was studying was nick-

named Edi PKI. When SB was studying, his friends once teased him by asking how 

Musso was. This further strengthens the picture of the reality faced by Madiun people 

in that generation regardless of the validity or illegality issues. 

The millennial generation, besides obtaining knowledge from their parents, got in-

formation from textbooks at school and social media. The knowledge of the parents 

has not changed relatively that the PKI is the mastermind behind the events. While 

textbooks gain knowledge of various versions of the G-30-S, they also still get 

knowledge from the government version of the G-30-S film. From social media, they 

obtained information about the issue of the rise of the PKI and information about 

Suharto’s involvement. 

In the millennial generation, the reproduction of knowledge is no longer dominated 

by parents, government, and teachers through learning in schools; they also obtain 

information from social media. This process ultimately also broadens their knowledge 

of the G-30-S. Their knowledge was no longer dominated by one version of govern-

ment knowledge, regardless of validity or illegality issues. The social situation has 

changed in the Post-Reformation era. Millennials were no longer burdened by the 

traumatic memories the previous generations faced. 

As seen in Berger’s sociology of knowledge directs its attention to the formation of 

reality by society, the typification of ways of thinking is an integral element of the 
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concrete historical socio-cultural world, which is considered normal and has received 

community approval. The structure of society determines the social distribution of 

knowledge, its relativity and its relevance to the concrete social environment of a 

concrete group (Berger & Luckmann, 2012). The reality of the G-30-S, in line with 

Berger’s view, does not depend on the will of each individual; it is on the reciprocal 

relationship between objective social reality and subjective knowledge. Social reality 

is the result of human construction and “turns back” to form humans. The relationship 

between humans and society is dialectical in everyday life. 

In the Reformation era, counter-narratives challenging official history appeared in 

new types of media. Online media has the potential to be emancipatory media voicing 

the aspirations of those who are stigmatized by the G-30-S  (Ikhwan et al., 2019). The 

Reformation era increasingly demands students’ critical awareness in criticizing vari-

ous discourses and narratives about the controversial history of the G-30-S. The reali-

ty of the G-30-S does not depend on the will of each individual but on the reciprocal 

relationship between objective social reality and subjective knowledge. It is necessary 

to transform the controversial history teaching of the G-30-S so that students have 

critical awareness in the post-truth era. 

5 Conclusion  

The construction of the G-30-S material represents the situation of Indonesian society 

after the Reformation era, which is marked by the inclusion of various versions and 

the use of the terms G-30-S and G-30-S/PKI at once. However, the teaching praxis is 

still dominated by one version that is marked by the use of G-30-S/PKI film media 

and other sources in the same version. The reproduction of knowledge of the G-30-S 

is still dominated by government and teacher versions of books through learning in 

schools. Therefore, also cannot be separated from the general ways of reproducing 

this knowledge as a result of traumatic social situations, regardless of validity or ille-

gality issues. There is a relationship between the teaching praxis of the controversial 

history of the G-30-S with the context of the Post-Reformation era in Indonesian soci-

ety which still has traumatizing memories of communism and government policy 

factor on historical education. The relations with factors outside represent the reality 

of Indonesia in the transition to the democratization of historical discourse, which is 

still in progress. The dominant influence of these external factors does not support the 

main goal of controversial history learning in building students’ critical awareness, 

which is increasingly important in controversial history learning. It is necessary to 

transform the controversial historical teaching model of the G-30-S that can better 

build students’ critical awareness, which is actual and relevant to the spirit of the 

times in the post-truth era.  
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which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the
source, provide a link to the Creative Commons license and indicate if changes were made.
        The images or other third party material in this chapter are included in the chapter's
Creative Commons license, unless indicated otherwise in a credit line to the material. If material
is not included in the chapter's Creative Commons license and your intended use is not
permitted by statutory regulation or exceeds the permitted use, you will need to obtain
permission directly from the copyright holder.
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