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Abstract. In 1976, Franz Henkemeier researched the historical understanding
of students with disabilities in the setting of German Special School.
Henkemeier asked the students questions about why they should learn history.
Most informants, aged nine, said history could prevent them from being
conspicuous after leaving school. This subject impacts their social and political
attributes as they want to be a part of and participate in society. Today, the same
question may be revisited in a different or more critical setting: To what extent
have the voices of students with disabilities in history learning been heard? In
answering the questions, a thorough analysis of the historical understanding of
students with disabilities is required. Unfortunately, there is a gap in the study
since Henkmeier's study. Many remarkable studies have been conducted in this
area, resulting in the methods and approaches for specific learner characteristics
such as learning disabilities, intellectual disability, or deaf people. However,
regarding disabilities, the complexities of students' dis/ability may affect the
generalization of those teaching methods. This article reports a study on the
historical understanding of students with disabilities in the setting of Indonesian
special education. The main question is to what extent the students understand
history. A qualitative study was conducted in Secondary Special School
Surakarta (SMALB) using a case study approach. Four students with
intellectual disabilities were interviewed. The interview started with a
fundamental question regarding their knowledge of history. The data were then
analyzed to build a holistic data of students' historical understanding. The
findings of the research show that mentally disabled students struggle to
understand history as a subject in school, even at the elementary level of
understanding. The first impression is that history is unattractive and difficult to
learn. They tend to understand in a very personal way and associate history
with significant events in their past that are easy to remember. The findings lead
to a further question: Should intellectually disabled students learn history?
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1 Introduction

In 1976, in the setting of German Special School, Franz Henkemeier researched the
historical understanding of students with disabilities. Henkemeier asked questions
regarding the reason why the students learn history. Most respondents, aged nine, said
history could prevent them from being conspicuous after leaving school. This subject
shaped students' social and political consciousness as they want to be a part of and
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participate in society [1]. Today, the question may be revisited: To what extent have
the voices of students with disabilities in history learning been considered?

Analyzing the historical understanding of students with disabilities is crucial. As
part of epistemic cognition, students' understanding of history corresponds with
historical thinking and learning. It functions as the basis for students to learn history.
Different types of students' epistemic cognition may be projected in various forms and
modes of historical understanding [2]. In the case of students with disabilities,
Sebastian Barsch [3] notes that a deeper understanding of how students with
disabilities understand history can be an entry point for designing inclusive history
learning. Barsch argues that students with disabilities must be taught with a particular
approach based on their ability to learn history. With the basis of the knowledge, the
learning process may be suitable for students' prior ability and knowledge.

Students' exceptionalities can affect their understanding of history and how they
learn history. Deaf students learn by their ability to use sign language or interpret
visualization. Blind or visually impaired students use their audible and tactile senses
to learn. Meanwhile, students with intellectual disabilities can learn through easy
language. The paths cannot be generalized since the way of learning the history of
blind students can differ from that of others. It means that students' exceptionalities
can create diverse paths of learning history. The diversity of students propels deeper
analysis of how they learn, understand, and articulate history. The analysis becomes
essential to ensure that the subjects are not too far away from students' zone of
proximal development.

Unfortunately, since the work of Henkemeier [1], there has been no further
research on the historical understanding of students with disabilities. In the German
epistemic community, this has been pointed out by Barsch [4] as an unclear problem
that led to a fundamental question regarding the participation of students with
disabilities in historical culture. On the other hand, in the Anglo-Saxon epistemic
communities, the research is focused on advancing technology-assisted learning and
specific learning methods for disabilities [5]. This path is similar to the Indonesian
case that focuses on developing technology, media, and learning instruments under
the flag of research and development. To a certain degree, it can be said that the
historical understanding of students with disabilities has not yet been spotted as a
fundamental issue.

Based on the above background, this article aims to fill the research gap by
analyzing the historical understanding of students with intellectual disabilities. In this
article, students with intellectual disabilities refer to subaverage intellectual
development concurrent with adaptive behavior [6]. They can be classified based on
the level of support from mild to profound [7]. To be precise, the subject of research is
those with mild intellectual disability who have 55 to 70 IQ scores. In comparison
with other disabilities, students with intellectual disabilities experience more
difficulties and discrimination. Their proximal development is limited by the general
assumption of their disability/ability.

Then, the main question is to what extent students with intellectual disability
understand history. It is hard to answer the question since no research addresses the
issue. The study of the memory of intellectual disabilities can speculate the answer.
Intellectual disability deficits to use and preserve short and long-term memory. The
ability to use and preserve memory fluctuates depending on its etiology [8]. If
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intellectual disability deficits use their memory, history is a part of the past, and
memory may be impossible to learn. The assumption is debatable and may be wrong.
Empirical evidence that they can remember the past is needed. Then, this article posits
to answer the question.

2 Methods

A qualitative approach based on the case study was conducted at the State Special
School Surakarta (SMALB). This research took cases of historical understanding of
senior high school students with intellectual disabilities. SMALB Surakarta is located
in Sidorejo, Mangkubumen, Banjarsari, Surakarta. This special school organizes
elementary and secondary education for disabled students. The learning process was
conducted mainly based on the student's personal needs. The research was conducted
from February to June 2022, starting with data collection and ending with writing a
report.

This research used qualitative data mainly from interviews with students with
intellectual disabilities. There are four informants with particular intellectual
characteristics: RA (19 years old), C (19 years old), E (19 years old), and RI (19 years
old) have an IQ score between 50 - 70. The data were collected through a series of
interviews with the informants. The main question is to what extent they understand
history. The interviews were conducted in-depth, starting with how the informant felt
and understood history as a subject in school. The following questions flowed
according to the informant's answer to their opinion about history as the past. Data
triangulation was then conducted to measure the data's validity and find intersectional
data from informants. The data were then analyzed thematically to draw holistic
explanations regarding their historical understanding.

3 Findings

The research findings show that the informants were unable to express the meaning of
history as a subject or a discipline. For instance, when responding to the word history,
C used the word "dizzy" and showed his gesture of ignorance (interview with C, 28
March 2024). RI also stated the same response. She did not know anything about the
world's history for any reason. Meanwhile, the other informants expressed what they
knew and were interested in history. E stated that history is a flashback of his life
(interview with E, 27 March 2024). RA mentioned the G30S/PKI event when
considering history (interview with RA, 27 March 2024). RA revealed that knowledge
about the Maya civilization in America is one of the most exciting things in history
(interview with RA on 27 March 2024).

In responding to the question regarding the history of a school subject, the
informants tend to disfavor history. This was expressed by C, who did not have a
reason to like history. C stated, "I Do not like it, I do not know, I just do not like it, I
do not like history" (Interview C, 28 March 2024). RI also said that history subjects
mainly contain reading and memorizing. That is why she does not like history
(Interview with RI, 28 March 2024). RA was not very interested in history lessons,
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"Like it but a little." RA's reason for disliking history is in line with RI. RA was
interested in history subjects because she could get to know the nation's heroes by
learning about history (Interview with RA, 27 March 2024).

The informants' favor and disfavor history raises a question about what methods
they take to learn history. E and RA said reading books is the best way to learn
history. E added that she relied on learning from her teacher's explanation in class. E
had difficulty remembering the content and forgot it quickly. It makes E prefer to
write the teacher's explanation and read it herself at home. E also said she preferred
learning with friends because it was more fun (interview with E, 27 March 2024). C
and RA said that they did not like the way of learning with the teacher because there
were too many stories, which made students sleepy. C said he preferred learning with
friends to learn (interview with C, 28 March 2024). While RI did not convey the
reason clearly, RI said that sometimes RI could enjoy learning. RI understood history
more quickly when it was explained and given examples (interview with RI on 28
March 2024).

Regarding the perception of the importance of history, all informants agreed that
history is an important subject. E said that history, like social studies, helped her learn
about nature (interview with E, 27 March 2024). RA explained that history helped her
be more careful in daily activities (interview with RA, 27 March 2024).

Based on the above findings, informants realize that history is an important subject
but too complex to be learned easily. Moreover, the informants tend to associate their
personal experiences with understanding history as part of past or historical events.
They also already know the best methods for learning history. Moreover, all
informants agreed that history is an important subject. They realized that history can
broaden their horizons to learn about society and nature, increase their awareness, and
teach discipline.

4 Discussion

The research findings show that students with intellectual disabilities struggle to
understand history both as a temporal subject and as a subject in school. Most of the
informants tend to dislike history but admit that it is an important subject. The ability
of students to understand and express history confirms the deficits in their capacity to
use and preserve short and long-term memory [8]. History, memory, and history
education share the same cognitive activity regarding the past [9]. Activating memory
when learning history is vital since students need to remember historical events,
process historical information, and preserve it in their long-term memory. With 1Q
scores ranging from 70 to 85 points [10], students with intellectual disabilities have
difficulty remembering material presented in history textbooks and delivered by
teachers in class. Students may understand a piece of historical information, but
complex and multiple narratives can be too heavy. It can lead to a negative expression
of history and historical teaching. Then, students' dislike of history cannot be directly
interpreted as a subjective articulation. It should be understood as the result of their
impression of historical complexity.

If history is too complicated to learn, should it be taught by students with
intellectual disabilities? Students' perceptions of the importance of history as a subject
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and the best methods to learn it can be a starting point for answering the question.
Based on the research findings, students state that history is an important subject. It
supports Henkemeier's [1] findings that, with similar articulation, students
acknowledge that history supports their social understanding. In addition, the students
also mentioned personal benefits from history, especially in supporting their
awareness and self-discipline. Students can also find the best methods to learn history
that make it possible to learn it. Based on the students' voices, it can be pointed out
that history is vital for them, although it may be challenging to learn. Therefore, it can
be a proposal for the existence of a history subject in a special school. Although, it
cannot be arbitrarily assumed that it should be learned at every educational level from
the elementary education level. From the authors' point of view, the subject of history
can fit the needs and abilities of students with mild and moderate intellectual
disabilities in secondary education or even higher education. Consequently, teachers
in special schools should be ready to teach history. Then, using easy language [11] or
other teaching methods [12] can be helpful for teachers to teach students with
intellectual disabilities.

The tendency to associate history with students' life experiences can be a point of
departure in teaching history for students with intellectual disabilities. Although
previous research has mentioned the inability to make associations as one of the
intellectual characteristics [13], the findings show that students with intellectual
disabilities can make associations between personal life and history. For mild and
moderate intellectual disabilities, it is possible to make associations as the basis for
learning based on their academic ability; to comprehend complex language concepts
and academic skills; to do simple multiplications/divisions, write simple letters and
lists; and sight-word reading; copy address from card to job application; match
written number to number of items [14,15]. The association certainly does not lead
only to a scientific understanding of history and other conceptions but rather to a
simple personal association with the meaningful experiences from students' lives.
Association is not merely posited as a technique or method of learning. Nevertheless,
in the case of students with intellectual disabilities, it can be a bridge that connects
their personal experience and history. Thus, theoretically, it can be a starting point to
learn history.

5 Conclusion

The findings of the research show that students with intellectual disabilities
struggle to understand history as a subject in school, even at the very basic level of
understanding. The first impression is that history is unattractive and difficult to learn.
They tend to understand in a very personal way and associate history with significant
events in their past that are easy to remember.

Moreover, a personal association between history and their life experiences may be
an entry point to start historical complexities. This research is very limited to the case
of SMALB Surakarta and focuses on intellectual disabilities. Therefore, it could not
be arbitrarily generalized. More comprehensive research should be conducted to give
a holistic view of this issue. Therefore, it is recommended that other researchers take
different approaches and use different geographical areas. This research also shows
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the importance of a particular approach in teaching history for disabilities. Thus,
teachers should be able to adopt and adapt alternative methods and approaches of
teaching that are in line with the historical understanding of students with intellectual
disabilities.

Acknowledgments. This study was funded by Sebelas Maret University Research
Group Grant 2024 (grant number 194.2/UN27.22/PT.01.03/2024).

Disclosure of Interests. The authors have no competing interests. The authors have no
competing interests to declare that are relevant to the content of this article.

References

10.

I1.

. Henkemeier, Franz, Geschichte fiir Lernbehinderte. Entwurf einer

Geschichtsdidaktik fiir lernbehinderte Schiiler. Bochum 1986

. Maggioni, L. (2010). Studying epistemic cognition in the history classroom:

Cases of teaching and learning to think historically. University of Maryland,
College Park.

. Barsch, S. (2024): Geschichtswettbewerbe und (inklusive) Geschichtskultur —

eine geschichtsdidaktische Perspektive. In: Lernen aus der Geschichte | Magazin
03/2024, 29-37.
Online: https://lernen-aus-der-geschichte.de/Lernen-und-Lehren/content/15672

. Barsch, S. (2014): Geschichtsbewusstsein von Schiilerinnen und Schiilern mit

sonderpiddagogischem Forderbedarf. In: Arand, T./ Seidenful3, M. (Hrsg.): Neue
Wege — neue Themen — neue Methoden? Ein Querschnitt aus der
geschichtsdidaktischen Forschung des wissenschaftlichen Nachwuchses.
Gottingen 2014, 285-295.

. Okolo, C. M., & Ferretti, R. P. (2020). Technology and its impact on reading for

students with learning disabilities. In Handbook of educational psychology and
students with special needs (pp. 625-654). Routledge.

Grossman, H. J. (1983). Classification in intellectual disability. Washington, DC:
American Association on Intellectual disability

Gargiulo, R. M., & Bouck, E. C. (Eds.). (2017). Instructional strategies for
students with mild, moderate, and severe intellectual disability. Sage Publications.

. Vicari, S., Costanzo, F., & Menghini, D. (2016). Memory and learning in

intellectual disability. In International review of research in developmental
disabilities (Vol. 50, pp. 119-148). Academic Press.

Seixas, P. (2005). Collective memory, history education, and historical
consciousness. Historically Speaking, 7(2), 17-19.

Hornby, G., & Hornby, G. (2014). Inclusive special education: The need for a
new theory. Inclusive Special Education: Evidence-Based Practices for Children
with Special Needs and Disabilities, 1-18.

Barsch, S. (2019):,Leichte Sprache” als Reflexionsanlass — ein inklusiver
Workshop zur Geschichte der Special Olympics. In: Zeitschrift fiir Didaktik der
Gesellschaftswissenschaften 1/2019, 113-125.


https://lernen-aus-der-geschichte.de/sites/default/files/attach/lag_mag_03.24_mehr_als_faktencheck_perspektiven_auf_historische_forschung_von_schueler_innen.pdf
https://lernen-aus-der-geschichte.de/Lernen-und-Lehren/content/15672

12.

13.

14.

15.

I Don’t Know, I just Don’t Like History 23

Wenzel, Birgit, Heterogenitit und Inklusion — Binnendifferenzierung und
Individualisie- rung. In: Michele Barricelli/Martin Liicke (Hrsg.): Handbuch
Praxis des Geschichts- unterrichts, Bd. 1. Schwalbach/Ts. 2012, S. 238 — 255.
Boat, T. F., Wu, J. T., & National Academies of Sciences, Engineering, and
Medicine. (2015). Clinical characteristics of intellectual disabilities. In Mental
disorders and disabilities among low-income children. National Academies Press
(US).

Schalock RL, Borthwick-Duffy SA, Bradely VJ, et al. editors. Intellectual
Disability: Definition, Classification, and Systems of Supports, 11th ed.
Washington, DC: AAIDD, 2009.

Patel DR, Greydanus DE, Merrick J, et al. Introduction to intellectual and
developmental disabilities. In: Rubin IL, Merrick J, Greydanus DE, et al. editors.
Rubin and Crocker 3rd Edition: Health care for people with intellectual and
developmental disabilities across the lifespan. Dordrecht: Springer, 2016:5-14.

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/4.0/),
which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the
source, provide a link to the Creative Commons license and indicate if changes were made.

The images or other third party material in this chapter are included in the chapter's

Creative Commons license, unless indicated otherwise in a credit line to the material. If material
is not included in the chapter's Creative Commons license and your intended use is not
permitted by statutory regulation or exceeds the permitted use, you will need to obtain
permission directly from the copyright holder.



	I Don’t Know, I just Don’t Like History: HistoricalUnderstanding of Students With Intellectual Disability

