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Abstract.  This study aimed to explore, analyze, and elucidate scientific facts 

pertaining to the opportunities, obstacles, and solutions encountered by instruc-

tional leadership in school principals as they strive to foster literacy in elementary 

schools. An empirical research methodology, characterized by a qualitative de-

scriptive approach, was employed at KKG Gugus I Singawinata in the Purwa-

karta Regency. Data were collected through interviews, documentation, and ob-

servation using data collection tools, such as interview guidelines, documentation 

checklist sheets, and observation sheets. Interviews were conducted with various 

stakeholders including supervisors, school principals, KKG chairs, teachers, par-

ents, committees, and students. Observations were conducted to objectively mon-

itor and analyze instructional leadership processes and literacy programs. The 

collected data were then analyzed using qualitative descriptive techniques and 

triangulation to ensure the reliability and sustainability of the data. The research 

team supervised and guided the data collection process and cross-referenced in-

formation from interviews, documentation, and observations. SWOT analysis 

was also utilized to evaluate the strengths, weaknesses, opportunities, and threats 

associated with school literacy in relation to the role of school principals’ instruc-

tional leadership. The expected outcomes of this study include a deeper compre-

hension of the dynamics of instructional leadership within the context of literacy 

development at the elementary level, thus providing a basis for policy improve-

ment and educational practices. 
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1 Introduction 

In today's era of globalization [1], [2] characterized by the speed of change and the 

abundance of information [3], [4], [5], the acquisition of literacy skills is emerging as 

a very important and critical prerequisite for individual prosperity[6]. Literacy includes 

more than just the ability to read, write, and perform arithmetic operations. Literacy 

also includes the capacity to understand, interpret, and communicate information in 

various forms. However, the literacy rate of primary school students in many countries, 

including Indonesia, is still very low and a serious problem. This shows the failure of 

the education system in equipping students with adequate literacy skills as a foundation  
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for their future success [7]. Therefore, improving the literacy of primary school students 

must be a top priority and requires hard work and collaboration from various education 

stakeholders [8]. 

Educationally, elementary schools [9] hold significant importance in laying the 

groundwork for strong literacy skills among students [10]. Among the various factors 

that contribute to the success of literacy development in elementary schools, principals’ 

instructional leadership plays a pivotal role [11]. 

The concept of instructional leadership pertains to the capacity of a school principal 

to effectively guide and oversee the learning process within the school [12], [13]. An 

effective principal not only focuses on administrative tasks but also actively participates 

in the learning process, provides support to teachers, and creates an environment that 

fosters literacy [14]. This study aims to examine, analyze, and elucidate the challenges, 

opportunities, and potential solutions associated with instructional leadership in pro-

moting literacy in elementary schools [15], [16]. The research was conducted at KKG 

Gugus I Singawinata in the Purwakarta Regency, involving a range of stakeholders, 

including supervisors, school principals, KKG chairpersons, teachers, parents, commit-

tees, and students. 

This study aims to enhance the knowledge of the following aspects. 

1. The impact of instructional leadership by school principals on literacy development 

in elementary schools [15], [16]. 

2. The obstacles and prospects of instructional leadership in fostering literacy [17]. 

3. Strategies can be implemented to overcome these obstacles and capitalize on avail-

able opportunities [18]. 

This study was designed to advance the development of effective instructional lead-

ership practices that can enhance student literacy in elementary schools. Moreover, it 

is pertinent to several critical issues in the field of education such as 

1. Improving the quality of basic education [19]. 

2. Reinforcement of literacy is an essential 21st-century skill [21]. 

3. Role of school leadership in enhancing quality of learning [21]. 

4. Fostering collaboration among various stakeholders in education [22]. 

This research is expected to provide a solid foundation for policy improvements and 

educational practices, aiming to create elementary schools that are literate and equipped 

to prepare students to face future challenges [23]. 

2 Methods 

This study with a qualitative descriptive approach. A qualitative descriptive approach 

was used to thoroughly describe the existing phenomena in depth. This study was con-

ducted at the KKG Cluster I Singawinata Purwakarta Regency. 
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2.1 Data Collections 

Interviews were conducted with various stakeholders involved in elementary school 

literacy development, including supervisors, school principals, KKG chairpersons, 

teachers, parents, committees, and students. The purpose of these interviews was to 

gather information about the perceptions, attitudes, and behaviors of the informants 

related to the instructional leadership of school principals in developing literacy. 

Additionally, documentation was performed to collect written data, such as the 

school's vision and mission, literacy programs, literacy facilities, and results of literacy 

program evaluations. This documentation was used to complement the data obtained 

from the interviews. 

Moreover, observations were made to objectively observe and analyze instructional 

leadership processes and literacy programs. These observations were carried out in se-

lected schools as research locations. 

2.2 Data Analysis 

Qualitative descriptive research is a methodology that presents a detailed and compre-

hensive portrayal of existing phenomena. It is grounded in the exploration and expla-

nation of the characteristics of a specific situation or context without resorting to quan-

titative measurements. This approach is achieved through the collection of data using 

methods such as observation, interviews, or document analysis. The researcher then 

organized and interpreted the data to provide a thorough depiction of the studied phe-

nomenon. This qualitative descriptive research method offers valuable insights into the 

research subject by examining the meaning and context of the data. 

Triangulation is a research strategy designed to bolster the validity and accuracy of 

data by comparing information derived from multiple sources or collected using various 

methods. By incorporating triangulation, researchers can increase the reliability of their 

findings or interpretations, as confirmed by various perspectives or approaches. For 

instance, if the results of interviews align with those of observations or document anal-

yses, this reinforces the credibility of the research conclusions. Triangulation also 

serves to identify any inconsistencies or discrepancies in the data, which can be further 

investigated to understand their underlying causes. Thus, the implementation of trian-

gulation techniques enhances the credibility and validity of research interpretations. 

3 Results and Discussion 

The research findings suggest that the instructional leadership of a school principal pre-

sents both opportunities and challenges for promoting literacy in primary schools. 
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3.1 Opportunities 

The study's findings identify important opportunities that highlight the central role of 

headteachers in promoting literacy in primary schools. This is in line with the instruc-

tional leadership theory developed by Hallinger and Murphy which emphasizes the re-

sponsibility of principals in the management of learning programs. School principals 

have the authority to establish literacy development policies and plans and ensure ef-

fective implementation, thereby encouraging literacy improvement efforts in schools 

[24]. 

Furthermore, the principal occupies an important position as a school leader who is 

very influential on teachers and students. In line with the findings of Leithwood et al, 

effective leadership of principals serves as a major driving force in shaping a positive 

literacy culture. School principals can provide direction, support, and facilitation to 

school residents in the context of literacy development [25]. 

Furthermore, Marzano et al, found that principals who reward students' literacy 

achievements can motivate higher achievement. This demonstrates the role of princi-

pals as agents of change in creating literacy-centered school ecosystems, in line with 

this study [26]. 

3.2 Challenge 

The challenges facing instructional leadership in developing literacy in elementary 

schools include several critical aspects. First, the uneven quality of teachers is a major 

obstacle. This is in line with the findings of Supovitz et al, that teachers with varying 

levels of literacy competence complicate literacy development efforts. Teachers with 

high literacy competence have greater potential to motivate and guide students to de-

velop literacy skills [27]. 

Second, the availability of inadequate facilities is a significant challenge. Facilities 

such as libraries, language laboratories, and reading rooms are indispensable to create 

an effective literacy learning environment, as emphasized by Lance & Hofschire. With-

out these facilities can hinder students' access to literacy resources as well as immersive 

learning experiences [28]. 

Another challenge is the lack of parental and community support, in line with Ep-

stein's study. Their support is crucial to shaping the literacy culture in schools and the 

success of literacy development efforts. This lack of participation and support from 

external stakeholders can hinder the creation of an inclusive and sustainable literacy 

ecosystem [29]. 

3.3 Solution 

To address the challenges associated with promoting literacy in elementary schools and 

capitalizing on existing opportunities, it is essential for instructional leadership under 

the guidance of school principals to implement targeted and sustainable strategies. First, 

to address disparities in literacy skills among teachers, school principals must prioritize 

enhancing the literacy competencies of educators. This can be achieved through literacy 
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training, encouragement of teacher participation in professional development activities, 

and recognition of outstanding literacy achievements. By doing so, school principals 

can cultivate a more homogeneous teaching team in terms of literacy proficiency, 

thereby positively impacting literacy development within schools. 

Additionally, to overcome the inadequacy of literacy resources, school principals 

should take strategic steps. This involves allocating sufficient budgets specifically for 

literacy initiatives, collaborating with local governments and the private sector to bol-

ster literacy programs, and leveraging existing resources within schools. This ensures 

that students have adequate access to essential literacy facilities such as libraries and 

language laboratories. 

Finally, to address the lack of support from parents and the community, school prin-

cipals must actively cultivate partnerships. This can be achieved through regular meet-

ings with parents and the community, providing information about the significance of 

literacy and involving them in literacy activities at school. By engaging parents and the 

community, school principals can create an environment that supports literacy devel-

opment, both inside and outside the classroom, thereby maximizing the potential for 

collaborative efforts to improve overall student literacy. Ultimately, through the imple-

mentation of these strategies, school principals can play a pivotal role in achieving 

comprehensive literacy development in elementary schools. 

4 Conclusion 

This study found that instructional leadership by school principals plays a vital role in 

fostering literacy development among elementary school students. While there are sa-

lient opportunities for principals to impact literacy programs, challenges exist regarding 

teacher quality, facilities, and lack of external support. Strategic steps like teacher train-

ing, budget allocation, and community engagement are crucial to overcoming these ob-

stacles. The research highlights the critical function of effective instructional leadership 

in promoting student literacy. Further examination of specific leadership dimensions 

and approaches could provide additional insights to guide best practices. The ultimate 

goal is to advance understanding of optimal leadership models to enhance literacy out-

comes for elementary students, refining educational practices to benefit learning. 
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