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Abstract. A teacher's optimistic belief in creativity can encourage and motivate
students to be more creative. This study aims to analyze the perception of pro-
spective elementary school teachers on the confidence of teacher creativity in
teaching practice. This research design uses a mixed method to thoroughly inves-
tigate the perceptions and practices of future teachers related to belief in creativ-
ity. Sixty-one prospective elementary school teachers with teaching experience
in microteaching, tutoring, and campus became participants. Prospective teach-
ers' perceptions of teaching creativity using a creativity questionnaire consisting
of 19 items, assessing aspects of invention in learning, peer support, curriculum
support, and college. The results of qualitative research using interviews to ex-
plore in depth the beliefs of prospective teachers related to teaching creativity.
The analysis results show that most prospective teachers have high confidence in
teacher creativity, especially in designing learning material content. The impli-
cations of these findings emphasize the importance of boosting teacher candi-
dates' confidence through diverse teaching experiences, supporting collaboration
between teachers, and ensuring that the curriculum supports teacher creativity to
create innovative learning environments.
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1 Introduction

The successful application of creativity in education depends mainly on teachers' be-
liefs about creativity, which have been extensively researched in the last 25 years. Pre-
vious research has revealed teachers today may not share the same ideas (1) because of
revised curricula in different countries. This makes teachers all over the world feel con-
fused and wonder about the true meaning of the phrase. In the microteaching session,
prospective teachers can run teaching simulations by focusing on using creativity in
teaching methods (2,3). They can practice and test creative approaches to teaching cer-
tain concepts. In teaching creativity, several studies say microteaching can create prac-
tical learning experiences, motivate students, and help them reach their maximum po-
tential in primary education (4-6). This aligns with the view that education should be a
place to instil creativity in a more adaptive and innovative generation (7-9).
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Previous research investigating teachers' beliefs regarding creativity has provided
valuable insights into how teachers understand the concept of creativity, their views on
the characteristics of creative students and teachers, and their perspectives on learning
environments that encourage creativity. A recent analysis underlines some personal
characteristics that might influence how educators understand and support creativity.
However, the factors influencing this teacher's beliefs have not been comprehensively
discovered. Given that teachers' views can change over time, especially in the context
of changing emphasis on creativity in education, a systematic analysis of recent re-
search findings on teachers' beliefs about creativity is becoming an unmet need. There-
fore, this study aims to analyze the perception of prospective elementary school teach-
ers on the confidence of teacher creativity in teaching practice. (10—13) (14).

This research is necessary because it can significantly contribute to understanding
how future teachers interpret and implement creativity beliefs. By understanding their
views and practices regarding creativity, we can evaluate how this concept is integrated
into current teaching methods. Research results can provide valuable insights for im-
proving teaching practices, designing curricula that better fit the needs of evolving ed-
ucation systems, and identifying areas where educational innovation is needed. In ad-
dition, a deep understanding of prospective teachers' creative beliefs and practices can
shape education policy, improve teacher training programs, and directly influence the
quality of student learning. Thus, this research is relevant in an academic context and
directly impacts the improvement of the education system as a whole.

Teacher awareness in teaching creativity is critical because invention has a crucial
role in students' intellectual, social, and emotional development. The theory of Freudian
Psycho-analysis, developed by Sigmund Freud, can provide exciting insights into how
psychological aspects can influence the perception of prospective teachers towards the
teaching creativity of future teachers in prospective teachers. In research conducted by
(15,16) (17) Holm-Hadulla, (18)s theory underscores the importance of resolving inter-
nal conflicts. Future teachers who face a conflict between the desire to teach more cre-
atively and the lack of confidence may need to find ways to balance and resolve that
conflict. In addition, Fossi (19) revealed prospective teachers can reflect on teaching
and may be able to find creative inspiration or a deeper understanding of their motiva-
tions in education.

2 Creativity teaching

In ZPD theory, Vygotsky emphasized the importance of social interaction in the learn-
ing process. ZPD suggests that the most effective learning occurs when individuals in-
teract with those with more advanced knowledge or skills. Therefore, ZPD supports the
development of practical social, collaboration, and communication skills in education
(20). In the context of learning, the role of the teacher is critical. The teacher serves as
a higher comprehension and comprehension that helps students explore and grasp more
complex concepts. Teachers must understand each student's ZPD to provide appropriate
assistance and be within the student's potential developmental zone (21,22).
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In addition, teachers can encourage student creativity by giving time and space for
divergent thinking, followed by a concurrent thinking stage to design solutions. In
Guilford's theory, the concept of divergent thinking is about generating various ideas
or solutions from a single problem or situation. Teachers who apply this principle will
encourage students to think creatively and generate multiple ideas. This can involve
open-ended questions, debates, or project assignments that allow students to explore
different ways to tackle a particular problem or topic. However, Guilford's convergent
thinking is concerned with combining ideas generated in divergent thinking into the
best or most effective solution. In a teaching context, teachers can use convergent
thinking to help students evaluate ideas generated in divergent thinking and select so-
lutions or ideas that best fit the learning objectives. The importance of combining di-
vergent and convergent thinking in a teaching context is to create an environment that
stimulates student creativity and ensures that invention is directed in a relevant and
practical direction. Teachers who understand the role of both in the learning process
can develop more creative, innovative, and effective teaching approaches to motivate
and engage students in the learning process (23,24) (25) Creativity Beliefs.

As Bandura has expressed in the theory of Self-Efficacy, individuals believe in their
ability to succeed in a particular action or task. This concept refers to a person's self-
confidence to achieve goals and overcome challenges. This can be a foundation for
understanding how teachers' confidence in their abilities in a teaching context can affect
their creativity in the teaching process. This includes belief in their ability to design
engaging and inspiring learning activities, integrate a range of resources, and create a
classroom environment that supports creativity (26,27).

Teacher beliefs include beliefs about oneself, context and environment, content or
knowledge, specific teaching practices, and students. In this study, creativity beliefs
refer to teachers' ideas about their creativity, traits, and upbringing. Teacher confidence
in teaching creativity relates to teachers' views or attitudes towards their ability to apply
and develop innovative and creative teaching methods in the learning process. It in-
cludes teachers' confidence in their ability to design engaging subject matter, integrate
innovation in the teaching process, and motivate students to think creatively (28).

3 Method

3.1 Research Design

This study adopts a mixed methods approach to comprehensively investigate the per-
ceptions and practices of prospective teachers in the context of belief in creativity. Par-
ticipants were 61 future elementary school teachers with experience in microteaching
(29), tutoring and campus teaching. They filled in the perception of the learning that
had been done. Self-confidence in the creativity of prospective teachers is measured
using the Creativity questionnaire. The 19-item measure scores on (29) creativity, peer
support, curriculum support and tertiary education were evaluated using a five-point
scale from "strongly disagree" to "strongly agree". This five-point scale also evaluates
statements about the concepts of creative teachers and creative students. These state-
ments are designed with explicit theories of creativity in mind. The preparation of the
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scale takes into account not only the content of the study but also the initial review by
two experts in the field of creativity and educational psychology to correlate the ques-
tions with the concept (relevance criteria) and to guarantee the simplicity, clarity and
accuracy requirements of each item. Three teachers from each academic domain were
asked to review the items to evaluate the clarity of the language and the probability of
providing the desired answers for the community. Some corrections were made con-
cerning (30).

3.2 Research context

This research will explore prospective teachers' definitions and interpretations of the
concept of creativity and their teaching strategies designed to stimulate student creativ-
ity. Qualitatively, through content analysis, this study seeks to understand the difference
between perceptions and practices of prospective teachers related to applying creativity
in the context of teacher education. Quantitatively, this study will use surveys and
measurement instruments to measure the level of confidence in creativity and to iden-
tify common patterns or differences in the teaching practices of prospective teachers.
Quantitative data will provide a broader picture of the extent to which confidence in
creativity is reflected in curriculum and teaching practice. By combining qualitative
and quantitative methods, this study aims to provide a deep and holistic understanding
of'therole of trust in creativity in shaping the educational practices of prospective teach-
ers, as well as to identify general patterns or trends that may emerge from the data
collected. This blended approach is expected to produce more prosperous and adequate
findings to aid improvements in teacher education and curriculum development that
promote creativity.

3.3  Research procedure

This mixed research procedure is designed to gain a comprehensive understanding of
the perceptions and practices of prospective teachers in the context of belief in creativ-
ity. This approach begins with a qualitative phase, where researchers will use in-depth
interviews to understand the future teacher's definition and interpretation of creativity.
These interviews will involve open-ended questions to make room for a rich and con-
textual narrative. After the qualitative phase, the research will move on to the quantita-
tive step. A structured survey will collect quantitative data on prospective teachers' per-
ceptions and creative practices. The survey instrument will be developed based on pre-
liminary findings from the qualitative phase, allowing researchers to gauge the extent
to which prospective teachers apply their beliefs in their teaching practices. This quan-
titative data will then be statistically analyzed to identify general patterns and trends
that can support or complement qualitative findings. The next phase involves data in-
tegration, combining qualitative and quantitative results to provide a more complete
and in-depth picture. Triangulation analysis will examine the extent to which findings
from the two methods are mutually supportive or contradictory. Ultimately, the study
will present conclusions that combine results from both approaches, contributing to a
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better understanding of the relationship between trust in teacher candidates' creativity,
perceptions, and teaching practices.
4 Results and discussion

The perception of prospective teachers about creativity in learning can be seen in the
experience of a future teacher when teaching. The results of the analysis are presented

in Table 1.

Table 1. Perception of creative teachers base on learning

Score
Indicator -
i?rongly disagree/ Neither Agree/ Strongly
isagree. agree
Designing learning material content 19,67% 24,59% 55,74%
Design a learning model 24,59% 27,87% 47,54%
Designing learning model media 26,23% 29,51% 44,26%
Obstacles when implementing learning ~ 22,95% 63,93% 13,11%

Based on the Table 1, most prospective teachers have self-confidence in creative
teachers based on teaching experience (66.61%). Self-confidence in designing material
content (55.75%), learning models that have been developed (47.54%), learning media
that have been developed (44.26%), prospective teachers who experience obstacles

(63.93%)
Prospective teachers' perceptions of peer support can be presented in Table 2.

Table 2. Perception of creative teachers based on creativity in peers

Score
Indicator :
Strongly  disagree/ . Agree/ Strongly
. Neither
disagree. agree
Credible Peer 16,39% 9,84% 73,77%
Collaboration with peers 22,95% 29,51% 47,54%

Most prospective elementary school teachers feel that they need the support of their
friends to become creative teachers (72.79%). They think peer support is essential to
design innovative learning. Some feel their peers are more creative by giving advice
(73.77%), and they must collaborate in creating creative learning (47.54%).

Meanwhile, it would help if you supported the curriculum and college to become a
credible teacher candidate. The data can be seen in Table 3.
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Table 3. Perceptions of creative teachers based on curriculum and college support

Score
Indicator Strongly  disagree/ . Agree/
. Neither
disagree. Strongly agree

Curriculum that supports the creativ-

ity of prospective teachers 16,39% 14,75% 67,21%
Facility support 29,51% 32,79% 37,70%
Supervisor support 11,48% 32,79% 55,74%

The existence of curriculum support significantly affects creative teachers (71.48%).
Most prospective teachers feel that the help of the curriculum system can cause teacher
creativity (67.21%). Future teachers think that there is a lack of university support based
on facilities in encouraging (37.70%), while most already feel that there is support from
supervisors to become creative teachers (55.74%).

5 Discussion

This research is a conceptual replication of Westby and Maria Fatima's (31) analysis,
which shows that teachers' perceptions of teachers are creative. The results were similar
to those obtained by the participants, and this study found that prospective teachers'
confidence in creative teachers could affect the learning process that had been carried
out. Several studies reveal creativity and innovative thinking have been widely pro-
moted as essential to 2 1st-century education and productivity (32). This research shows
that the perception of creative teachers can be seen in the experience of prospective
teachers teaching on the teaching campus, PPL and tutoring. Most of them consider
experience as learning material in designing learning in the classroom. In research con-
ducted by Todd Chester, teacher creativity can be seen from how closely prospective
teachers understand the characteristics of students. In designing teaching materials, you
should look at students' learning characteristics. Teachers' beliefs about creativity in-
fluence technology-based creativity development practices, with beliefs about assess-
ment being a significant obstacle (33). Several studies have shown that creative teachers
view learning as a dynamic process that requires fresh and exciting teaching methods
(34,35). They tend to create a classroom environment that arouses students' curiosity,
encourages active participation, and provides space for creative expression. Creativity
in learning, according to the perception of innovative teachers, includes applying pro-
ject-based learning methods and using educational technology (33,36). Flexibility and
adaptability in drawing up lesson plans are also integral to the perception of creative
teachers, as they understand that every class and every student has unique needs. Rather
than just imparting knowledge, creative teachers engage students in the creative pro-
cess, giving them the freedom to express their ideas (37)
The results of an interview with one of DW's prospective teachers said:
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"When I try a learning model, I learn from colleagues with better teaching expe-
rience than me. I think the length of teaching experience can analyze shortcom-
ings and advantages directly. In addition to my colleagues, I gained teaching ex-
perience from literacy studies in reputable journals."

This perception is enriched by the understanding that creativity is not just about
producing a creative result but also involves an appreciation of the entire learning pro-
cess, including students' ability to think critically, solve problems, and develop holis-
tically. Thus, the perception of creative teachers reflects a belief in the importance of
creativity as a central element in achieving broader educational goals.

The results of this study show that the perception of a creative teacher is often
strongly influenced by peer support in the work environment. In the interview results,
one of the prospective AD teachers said that.

"In developing teaching materials in learning, I usually discuss the exchange of
ideas and experiences between peers, which can provide additional motivation
and inspiration for a creative teacher. Peer advice made me more confident and
confident in developing teaching materials and trying innovative learning ap-
proaches."

Based on the results of interviews and questionnaires, the perception of prospective
creative teachers requires support from peers as much as 72.79%. Peers become pillars
that reinforce a positive outlook on creativity in learning. Peer support can include
exchanging ideas, collaborating, and inspiring each other. Creative teachers may feel
more motivated to try new approaches to teaching when they see fellow teachers ap-
preciating their efforts (38,39). By having peer support, a creative teacher can feel more
confident and motivated to continue exploring new ways to create innovative and dy-
namic learning environments (23).

Curriculum support covers the extent to which the curriculum facilitates and encour-
ages creative approaches to learning. Creative teachers will feel more supported when
the curriculum provides flexibility to adapt teaching methods to students' needs and
interests, allowing them to innovate in education. In addition, school support involving
leadership that supports creative initiatives, adequate resources, and ongoing training
can improve teachers' perceptions of the importance of creativity in the learning pro-
cess (40,41). When schools encourage and support an atmosphere that facilitates ex-
perimentation and discoveries, creative teachers feel more valued and motivated to
continue developing innovative teaching methods. Curriculum and school support that
promotes inclusive approaches supports diversity and allows teachers to explore crea-
tive learning methods, creating an environment that stimulates teacher creativity. Thus,
the perception of creative teachers is not only influenced by internal factors but also
highly dependent on the work environment that facilitates and supports the develop-
ment of creativity in learning (42).

6 Conclusion

In this study, it can be concluded that some factors, including self-confidence, peer
support, and support from the curriculum and college, influence prospective teachers'
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perceptions of creativity in learning. The analysis results show that most prospective
teachers have high confidence in teacher creativity, especially in designing learning
material content. Peer support is also essential, with most prospective teachers recog-
nizing the need for collaboration and exchanging ideas to develop creative learning. In
addition, help from curriculum and universities has a significant role in shaping the
perception of creative teachers, with curriculum support playing a crucial role in en-
couraging innovative learning approaches. The implications of these findings suggest
that the development of teacher creativity is not only related to individual aspects but
also strongly related to the work environment and education system. Therefore, efforts
are needed to increase the confidence of prospective teachers through diverse teaching
experiences and support collaboration between teachers. Schools and colleges need to
ensure that the curriculum can provide space for teacher creativity, and support for uni-
versity facilities and supervisors also needs to be considered. By creating an environ-
ment that supports teacher creativity, it can be expected that the learning process will
become more innovative and responsive to the needs of students by the demands of
2 1st-century education.
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