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ABSTRACT 

During the Covid-19 pandemic, many students started a new learning system, namely distance learning or 

online which could cause the motivation to learn of new students to decline. New students need social support 

from family, friends, and a significant other to get good and positive learning motivation. This study aims to 

determine the relationship between social support and learning motivation in new students. The sampling 

technique using convenience sampling technique. Participants in this study were 170 new students of the 
psychology faculty at X University. The instrument used in this study was the Multidimensional Scale of 

Perceived Social Support (MSPSS) for social dimension variables, while for learning motivation variables 

used the Academic Motivation Scale (AMS) instrument. The results of this study indicate a positive 

relationship between social support and learning motivation (Spearman's Rho r = 0.377, p = 0.000. Kendall's 

Tau r = 0.274, p = 0.000). It can be concluded that there is a positive and significant relationship between 

social support and learning motivation for new students during the Covid-19 pandemic. 
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1. INTRODUCTION 
 

In December 2019, a new deadly virus was detected in 

Wuhan, China. This virus is becoming a plague for the 

whole world. The virus was called Corona Virus 
Diseases 2019 (Covid-19). Corona Virus Diseases 2019 

(Covid-19) is the newest type of virus that has not been 

identified before in humans, on January 30, 2020, the 
World Health Organization (WHO) has designated 

Covid-19 as a public health emergency that is troubling 

the world[1]. The impact of the Covid-19 virus does not 
only occur in the health sector, but also occurs in 

various other fields such as social, economic, tourism 

and education. The impact of Covid-19 on the education 

sector is that the learning process is carried out at home 
through distance or online learning, in accordance with 

Circular Number 4 of 2020 on March 24 concerning 

Implementation of Education Policies in the emergency 
period of the spread of Covid-19 issued by Minister of 

Education and Culture of the Republic of Indonesia [2]. 

According to Syah [3], the Covid-19 pandemic has two 
impacts on the sustainability of the education aspect. 

First, the short-term impact that can be felt by many 

families in Indonesia, both in cities and in villages who 
do not understand the learning process from home. 

Children experience psychological problems because 

they can no longer meet face to face with their teachers. 

The second is the long-term impact where people in 
Indonesia will feel the social and economic impacts of 

the Covid-19 pandemic. 

In the field of education, distance learning or online has 
become a new habit for students and teachers. Lecturers 

and students adapt to new activities. Adapting to new 

habits is not easy for lecturers and students, especially 
with online learning that has never been done before. 

Setiawan [4] states that distance learning has several 

shortcomings, namely the existence of barriers to 
effective learning such as disturbances in the home and 

technology that sometimes cannot be presumed, 

interaction between individuals and inadequate 

teachers. Doing online learning can make students less 
active in conveying their thoughts, this can be caused 

by internet limitations and time constraints. Students 

can feel the saturation of learning. For students who 
experience boredom while learning via online, it can 

make students get less than optimal learning outcomes. 

Therefore, there is a need for encouragement to direct 
students so that they are enthusiastic about learning so 

that they can have learning achievements [5]. 

The disruption of student concentration due to internet 

network problems can reduce students' enthusiasm for 
learning. Research Cahyani et al. [6] regarding learning 

motivation during the Covid-19 pandemic, shows that 

the level of motivation to learn decreases during the 
pandemic. As many as 52.6% of students admitted that 

their enthusiasm for learning decreased during online 

learning. Of the various factors that influence the 
decline in learning motivation during the Covid-19 

pandemic, there is one factor, namely internal factors 

and external factors. External factors, such as 
environmental conditions during learning activities, 
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have an adequate effect on decreasing individual 

learning motivation. Quiet and conducive learning 
conditions can support individuals to be more 

enthusiastic in learning and can achieve learning goals 

that have been set effectively and efficiently. 

Meanwhile Fitriyani et al.[7] argued that the results of 
the analysis of student motivation towards online 

learning during the Covid-19 pandemic showed that the 

average overall percentage score was 80.27% with a 
very good score category. This means that these 

students have very high motivation for online learning 

during the Covid-19 pandemic. 
For new students this pandemic is a challenge that must 

be overcome, because they have to adapt to the new 

environment and new habits on campus through 

distance learning.[8] According to Santrock [9] the 
movement of students from high school (SMA) 

education level to higher education is a more complex 

transitional period compared to the time during high 
school. Studying in Higher Education has several 

changes and often results in stress on individuals. 

According to Nisa et al. [10] entry level students are 
required to be able to fulfill all requirements in the 

campus environment, including in lectures, parenting 

activities, daily activities of students, senate activities as 

well as manners in interacting with seniors and elders 
on campus. 

The existence of distance learning and adaptation in the 

university environment makes new students need 
encouragement to have good learning achievements. 

One of the encouragements so that learning 

achievement does not decline requires motivation in 
learning. According to Harandi [11] learning motivation 

can be one of the important factors for success in online 

learning, so it is necessary to consider the motivation to 
learn in a campus environment that currently utilizes 

technology. 

Motivation is an inner drive that encourages students to 

be able to carry out positive activities to get the best 
possible results in order to achieve student goals [12]. 

Motivation is the driving force within the individual 

that causes, ensures continuity and provides direction 
for learning activities, with the hope that the dreamed 

goals can be achieved properly. Motivation in students 

is able to move and direct students towards the goals 
they want to achieve. Motivation and learning are two 

very closely related things. If humans only learn 

without any motivation or encouragement from within 

themselves, then there will be no significant changes in 
them. According to Setiawan [13] learning is a process 

of one's mental activity to be able to obtain behavioral 

changes that lead to positive traits through personal 
experience. 

According to Rahmawati [14], there are two factors that 

affect learning motivation, namely internal factors and 
external factors. Internal factors originate from within 

the individual, such as individual abilities, ideals, and 

individual physical and spiritual conditions, while 
external factors originate from outside the individual, 

such as social support. One of the contributions to the 

motivation to learn in new students is social support. 

Based on the results of research conducted by Tezci et 
al. [15] show that there is a positive correlation between 

social support and motivation during the learning 

process. The results of the correlation analysis show 

that there is a positive relationship between motivation 
and support provided by family, friends, and close 

people. 

Meanwhile, social support is an encouragement or 
information from others so that humans feel loved and 

appreciated. Pierce et al. [16] argued that social support 

can be classified into 2 supports. First emotional 
support and instrumental support. Emotional support is 

support in which the recipient feels happy, loved, and 

appreciated, while instrumental support is support that 

is physical, such as material or facilities. According to 
Colarossi & Eccles [17], social support to an individual 

emotionally is known to increase one's motivation and 

belief in success so that it can increase efforts to 
achieve a goal of that individual. 

According to Zimet et al. [18], the social support aspect 

consists of the support provided by friends, family, and 
loved ones. Parental involvement and support is usually 

beneficial to the learning process and student 

achievement [19]. Parents can provide support to 

students. Support from parents serves as reinforcement 
for students in fostering a sense of security and 

confidence in students in learning. According to Malwa 

[20] parental social support is a form of assistance 
provided by parents to children in the form of emotional 

support, instrumentation, information, and assessments 

that aim to help children so that they create a more 
comfortable feeling, are not depressed and act as a 

source of motivation for children in face and resolve the 

problems it faces. 
Wentzel [21] states that there is a mutually supportive 

relationship from parents, teachers, and peers for 

individual motivation. Peer support can also help 

students develop. The existence of peers is an important 
role that influences students for social development and 

learning development. If peers have a bad influence on 

students, then it is likely that these students are also 
influenced towards bad things. Conversely, if peers 

have a good influence on students, then it is likely that 

these students are also influenced to get better. 
According to Nisa, Tiantri, and Mularsih [22] social 

support obtained from peers can contribute to the 

adjustment of early semester students. 

Pramana & Wilani's research [23] regarding the 
relationship between social support and learning 

motivation, shows that there is a significant and positive 

relationship between social support and learning 
motivation in students at SMA Negeri Bali Mandara. In 

contrast to the research conducted by Agustina and 

Wisnumurti [24] regarding the relationship between 
social support and learning motivation, they said that 

there was no relationship between parents' social 

support and learning motivation in SMA Masehi PSAK 
2 Semarang students. The study shows the results of 

hypothesis testing using Spearman's correlation 
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calculation which tests the relationship between social 

support and learning motivation, resulting in r = 0.044 
with a value of p = 0.762 (p> 5%), which means that 

there is no significant relationship between social 

support and learning motivation. motivation to learn. 

Based on the description above, it can be seen that there 
are differences from the results of previous studies 

regarding social support for learning motivation in 

students. In this research, the researcher is interested in 
finding out whether social support can affect learning 

motivation during the Covid-19 pandemic. The 

researcher chose the motivation to learn during the 
Covid-19 pandemic because this pandemic is a new 

thing for students and teachers or lecturers, and will 

become a new habit in the world of education. 

 

2. METHODS 
 

This research uses nonprobability side techniques, 

namely sampling techniques that do not provide equal 
opportunity for each population to be selected as a 

research sample. Convenience side technique is also 

used, namely sampling the availability of elements, 
which can be chosen because they have a place and 

time close to the researcher when collecting data [25]. 

Participants in this study were 170 new students of the 
psychology faculty at X University. Collecting data in 

this research is carried out by distributing the 

questionnaire link using the Google Form to 
participants who meet the subject criteria. Before filling 

out the questionnaire that the researcher gave, there was 

a page that contained Informed Consent and personal 

data for participants. The Google form can be accessed 
by participants using the link provided by the 

researcher. Researchers got respondents by distributing 

digital posters through a group of new students at the 
University of X which contained participant criteria, a 

link to fill out a questionnaire, and the researchers' 

personal contacts. 
The measuring instrument used is the Multidimensional 

Scale of Perceived Social Support (MSPSS) developed 

by Zimet et al. [26]. This Multidimensional Scale of 

Perceived Social Support (MSPSS) consists of 12 items 
and uses a Likert Scale 1 to 7. This MSPSS is designed 

to assess perceptions of social support from three 

specific sources: family, friends, and significant others. 
The form of support obtained from the dimensions of 

social support according to Sarafino [27], namely; (a) 

emotional support, (b) appreciation support, (c) 
instrument support, and (d) informative support. 

Meanwhile, the measurement of learning motivation 

variables used the Academic Motivation Scale (AMS) 

measurement tool which was coined by Ryan and Deci 
[28]. The Academic Motivation Scale (AMS) consists 

of 28 items that measure seven types of motivation. 

This measuring tool is used to measure the quality or 
type of someone's motivation. The seven types of 

motivation are derivatives of the types of motivation, 

namely intrinsic motivation, extrinsic motivation and 

amotivation in Self-Determination Theory [29]. 
 

3. RESULT AND DISCUSSION 
 

Based on the test results that one of the variables shows 
that the data distribution is not normally distributed, this 

research technique uses the Spearman's Rho method to 

test the relationship between variables. The results of 

the correlation test using Spearman's Rho show that the 
social support variable has a positive relationship with 

learning motivation with a value of r = 0.377 and p = 

0.000 (< 0.05). These results indicate that the higher the 
social support, the higher the learning motivation 

possessed by the research participants. This means that 

the research hypothesis is acceptable, namely that there 
is a positive relationship between the two variables. 

Details can be seen in Table 1. 

 

Table 1 Relationship between social support and 
learning motivation variables 

 Variables r p Explanation 

Spearman’s 

Rho 

Relationship 
between 

social 

support and 
learning 

motivation 

0,377 0 Positive 
correlation 

 

Then by using the Spearman's Rho method, the 
relationship between the dimensions of social support 

and the learning motivation variable was tested to 

determine the dimensions of social support related to 
the learning motivation variable. The results of the 

correlation test using Spearman's Rho show that the 

dimensions of family, friend dimensions, and 
significant other dimensions have a significant 

relationship with learning motivation. The dimensions 

of friends on social support are more dominant than the 
dimensions of family and other significant dimensions 

with a value of r = 0.420. In the family dimension with 

learning motivation there is a value of r = 0.157 and p = 

0.041 (< 0.05). Furthermore, the dimensions of friends 
with learning motivation have a value of r = 0.420 and p 

= 0.000 (< 0.05). The last dimension, namely the 

significant other with learning motivation, has a value 
of r = 0.330 and p = 0.000 (< 0.05). Details can be seen 

in Table 2. 

 

Table 2 Relationship between dimensions of social 

support and learning motivation 
 Dimensions 

of social 

support 

Learning 

motivation 

explana

tion 

r p 

Spearma

n’s Rho 

family 0.157 0.041 Correlat

ed and 

significa

nt 
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friends 0.420 0.000 Correlat

ed and 

significa

nt 

Significant 

other 

0.330 0.000 Correlat

ed and 

significa

nt 

 

Furthermore, testing the relationship between the 

dimensions of learning motivation and social support 
variables was also conducted using the Spearman's Rho 

method. The result is that there is a significant 

relationship between the social support variables with 
the dimensions of intrinsic motivation to know, intrinsic 

motivation toward accomplishment, intrinsic motivation 

to experience stimulation, identified organization, 

introjected regulation, and external regulation. The 
dimensions of intrinsic motivation toward 

accomplishment on learning motivation were more 

dominant than the other dimensions, with a value of r = 
0.397. 

Furthermore, in the dimensions of intrinsic motivation 

toward accomplishment there is a value of r = 0.397 and 
p = 0.000 (< 0.05). For the dimensions of intrinsic 

motivation to experience stimulation, it has a value of r 

= 0.229 and p = 0.003 (< 0.05). In the dimension of 
identified regulation it has a value of 0.323 and p = 

0.000 (< 0.05). The introjected regulation dimension 

has a value of r = 0.322 and p = 0.000 (< 0.05). The 

next dimension is the external regulation dimension 
which has a value of r = 0.206 and p = 0.007 (< 0.05). 

The results of the choreion test using the Spearman's 

Rho method showed that social support had no 
significant relationship with the amotivation dimension. 

The value of the choreion test with Spearman's Rho on 

the amotivation dimension has a value of r = 0.093 and 
p = 0.228 (> 0.05). 

Based on the research results obtained, it can be 

concluded that social support has a positive and 

significant correlation with learning motivation. The 
more positive the social support from the individual, the 

higher the individual's motivation to learn. Likewise, 

the more negative social support the individual has, the 
lower the learning motivation that the individual feels. 

In accordance with previously supported research, there 

is a positive and significant relationship between social 
support and learning motivation by Pramana & Wilani 

[29]. The hypothesis of this study is proven that social 

support and learning motivation have a significant 

relationship. 
The correlation test conducted on the social support 

dimension, namely the family dimension, the friend 

dimension, and the significant other dimensions, shows 
the result that there is a positive and significant 

relationship with the learning motivation variable. This 

is supported by the theory of Sarason, Pierce, and 
Sarason [30] that in measuring one's social support it 

can be seen from the amount of support obtained from 

other individuals based on the frequency of contact 

between the support provider and the recipient of the 

support, as well as the belief in the support received. 
The significant and positive correlation between the 

dimensions of the family and learning motivation means 

that the more individuals have positive support from the 

family, the higher the motivation to learn. A significant 
and positive correlation between the dimensions of 

friends and learning motivation means that the more 

individuals have positive support from friends, the 
higher the motivation to learn. The significant and 

positive correlation between the significant other 

dimensions and learning motivation means that the 
more individuals have positive support from the 

significant other, the higher their learning motivation 

will be. 

In this study, the social support variable has the most 
dominant dimension of friends and the one most related 

to learning motivation compared to the family 

dimension and other significant dimensions. This is in 
accordance with the results of research conducted by 

Saguni & Amin [32] which argues that the social 

support provided by peers can motivate individuals to 
be responsible and participate in complying with the 

rules in the learning process, and with the environment 

with peers also more than family. Someone who is 

accepted by their peers, and has good social skills often 
has good performance in school, and has positive 

academic motivation [33]. 

 

4. CONCLUSION 

 

Based on the results of data analysis that has been 

carried out on 170 participants of new students at X 
University, it is concluded that there is a positive and 

significant relationship between social support and 

learning motivation. This matter proves that the 

research hypothesis is accepted. Based on the 
correlation test conducted, the dimensions of friends 

were more dominant in relation to learning motivation, 

and social support was more dominant in relation to the 
dimensions of intrinsic motivation toward 

accomplishment. In the additional analysis that was 

reviewed based on gender, age, and birth order of the 
participants, the results of the data analysis were that 

there was no difference between social support and 

learning motivation. 

Based on the process that the researcher has gone 
through during this research, and with the many 

limitations that researchers are currently doing. 

Suggestions for future researchers are expected to be 
able to dig up more information that is not examined in 

this study, so that the discussion described is more 

varied and deepens the factors that influence learning 
motivation, such as desire, interest, and ability. Practical 

advice that writers can give to new students is to 

maintain the learning motivation that the participants 
already have, so that they can still get good and positive 

learning achievements. Furthermore, suggestions to 

parents and friends of the participants to always provide 
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good social support because new student learning 

motivation is related to the social support that new 
students get. 

 

 

ACKNOWLEDGMENT 

We thank the Directorate of Research and 

Community Service (DPPM) Universitas 

Tarumanagara Jakarta which has facilitated us 

to conduct this research. 

 

 

REFERENCES 
 

[1] Zhou, G., Chen, S., & Chen, Z. (2020). Back to 

the Spring of Wuhan: Facts and Hope of COVID-19 

Outbreak. Frontiers of Medicine, 14(2),113–116. 

https://doi.org/10.1007/s11684-020-0758-9 

 

[2] Dewi, W. A. F. (2020). Dampak COVID-19 

terhadap Implementasi Pembelajaran Daring di 

Sekolah Dasar. Edukatif : Jurnal Ilmu Pendidikan, 

2(1),55–61.https://doi.org/10.31004/edukatif.v2i1.89 

 

[3] Syah, R. H. (2020). Dampak Covid-19 pada 

Pendidikan di Indonesia: Sekolah, Keterampilan, dan 

Proses Pembelajaran. SALAM: Jurnal Sosial Dan 

Budaya Syar-I, 7(5). https://doi.org/10.15408/sjsbs. 

v7i5.15314 

 

[4] Setiawan, A. R. (2020). Lembar Kegiatan 

Literasi Saintifik untuk Pembelajaran Jarak Jauh 

Topik Penyakit Coronavirus 2019 (COVID-19). 

Edukatif : Jurnal Ilmu Pendidikan, 2(1), 28–37. 

https://doi.org/10.31004/edukatif.v2i1.80 

 

[5] Rimbarizki, R. (2017). Penerapan Pembelajaran 

Daring Kombinasi Dalam Meningkatkan Motivasi 

Belajar Peserta Didik Paket C Vokasi Di Pusat 

Kegiatan Belajar Masyarakat (PKBM) Pioneer 

Karanganyar. J+Plus Unesa, 6(2), 1–12. 

 

[6] Cahyani, A., Listiana, I. D., & Larasati, S. P. D. 

(2020). Motivasi Belajar Siswa SMA pada 

Pembelajaran Daring di Masa Pandemi Covid-19. IQ 

(Ilmu Al-Qur’an): Jurnal Pendidikan Islam, 

3(01),123–140. https://doi.org/10.37542/iq. v3i01.57 

 

[7] Fitriyani, Y., Fauzi, I., & Sari, M. Z. (2020). 

Motivasi Belajar Mahasiswa Pada Pembelajaran 

Daring Selama Pandemik Covid-19. Jurnal 

Kependidikan, 6(2), 165-175. https://doi.org/10. 

33394/jk.v6i2.2654 

 

[8] Frith, C. (1997) Motivation to Learn. Educational 

Communication and Technology.1-10. 

http://citeseerx.ist.psu.edu/viewdoc/download?doi=1

0.1.1.470.7675&rep=rep1&type=pdf. 27 September 

2020. 

 

[9] Santrock, J.W. (2007). Remaja. Jakarta: 

Erlangga. 

 

[10] Nisa, K., Tiatri, S., & Mularsih, H. (2018). 

Peran Dukungan Teman Sebaya Dan Regulasi Diri 

Belajar Terhadap Penyesuaian Akademis Mahasiswa 

Perguruan Tinggi Kedinasan Berasrama Xyz. Jurnal 

Muara Ilmu Sosial, Humaniora, Dan Seni, 2 (1), 

318-328. https://doi.org/10.24912/jmishumsen.v2i1. 

1641 

 

[11] Harandi, S. R. (2015). Effects of elearning on 

Students’ Motivation. Procedia - Social and 

Behavioral Sciences, 181(01), 423–430. https://doi. 

org/10.1016/j.sbspro.2015.04.905 

 

[12] Oktiani, I. (2017). Kreativitas Guru dalam 

Meningkatkan Motivasi Belajar Peserta Didik. 

Jurnal Kependidikan, 5(2),216–232. https://doi.org/ 

10.24090/jk.v5i2.1939 

 

[13] Setiawan, M. A. (2017). Belajar dan 

Pembelajaran. Ponorogo: Uwais Inspirasi Indonesia. 

 

[14] Rahmawati, R. (2016). Faktor-Faktor yang 

Mempengaruhi Motivasi Belajar Siswa Kelas X 

SMA N 1 Piyungan Pada Mata Pelajaran Ekonomi 

Tahun Ajaran 2015-2016. Jurnal Pendidikan dan 

Ekonomi, 5(4). 

 

[15] Tezci, E., Sezer, F., Gurgan, U., & Aktan, S. 

(2015). A Study on Social Support and Motivation. 

Journal The Anthropologist. 22(02), 284-292. 

doi:10.1080/09720073.2015.11891879 

 

[16] Pierce, G. R., Sarason, B. R., Sarason, I. G., 

Joseph, H. J., & Henderson, C. A. (1996). 

Conceptualizing and Assessing Social Support in the 

Context of the Family. Handbook of Social Support 

and the Family, 3–23. https://doi.org/10.1007/978-1-

4899-1388-3_1 

 

[17] Colarossi, L. G., & Eccles, J. S. (2003). 

Providers on Adolescents Mental Health. Social 

Work Research, 27(1), 19–30. 

 

[18] Zimet, G. D., Dahlem, N. W., Zimet, S. G., & 

Farley, G. K. (1988). The Multidimensional Scale of 

Perceived Social Support. Journal of Personality 

Assessment, 52(1), 30–41. https://doi.org/10.1207/ 

s15327752jpa520 

Advances in Social Science, Education and Humanities Research, volume 570

233

https://doi.org/10.1007/s11684-020-0758-9
https://doi.org/10.31004/edukatif.v2i1.89
https://doi.org/10.15408/sjsbs.%20v7i5.15314
https://doi.org/10.15408/sjsbs.%20v7i5.15314
https://doi.org/10.31004/edukatif.v2i1.80
https://doi.org/10.37542/iq.%20v3i01.57
https://doi.org/10
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.470.7675&amp;rep=rep1&amp;type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.470.7675&amp;rep=rep1&amp;type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.470.7675&amp;rep=rep1&amp;type=pdf
https://doi.org/10.24912/jmishumsen.v2i1.%201641
https://doi.org/10.24912/jmishumsen.v2i1.%201641
https://doi.org/%2010.24090/jk.v5i2.1939
https://doi.org/%2010.24090/jk.v5i2.1939
https://doi.org/10.1007/978-1-4899-1388-3_1
https://doi.org/10.1007/978-1-4899-1388-3_1
https://doi.org/10.1207/%20s15327752jpa520
https://doi.org/10.1207/%20s15327752jpa520


  

 

[19] Ratelle, C. F., Larose, S., Guay, F., & Senécal, 

C. (2005). Perceptions of parental involvement and 

support as predictors of college students’ persistence 

in a science curriculum. Journal of Family 

Psychology, 19(2), 286–293. https://doi.org/10.1037/ 

0893-3200.19.2.286 

 

[20] Malwa, R. U. (2017). Dukungan Sosial 

Orangtua Dengan Motivasi Belajar Siswa Putra 

Tahfidz Al-Qur’an. Psikis: Jurnal Psikologi Islami, 

3(2), 137-144. https://doi.org/10.19109/psikis.v3i2. 

1758 

 

[21] Wentzel, K. R. (1998). Social Relationship and 

Motivation in Middle School: The Role of Parents, 

Teachers, and Peers. Journal of Educational 

Psychology, 90(2), 202–209. https://doi.org/10.1037/ 

0022-0663.90.2.202 

 

[22] Nisa, K., Tiatri, S., & Mularsih, H. (2018). 

Peran Dukungan Teman Sebaya Dan Regulasi Diri 

Belajar Terhadap Penyesuaian Akademis Mahasiswa 

Perguruan Tinggi Kedinasan Berasrama Xyz. Jurnal 

Muara Ilmu Sosial, Humaniora, Dan Seni, 2 (1), 

318-328.  https://doi.org/10.24912/jmishumsen.v2i1. 

1641 

 

[23] Pramana, A. A. G. K., & Wilani, N. M. A. 

(2018). Hubungan Dukungan Sosial Dengan 

Motivasi Belajar Siswa Di Sma Negeri Bali 

Mandara.JurnalPsikologiUdayana,5(01),189-196. 

https://doi.org/10.24843/jpu.2018.v05.i01.p17 

 

[24] Agustina, L., & Wisnumurti, A. 

(2019).Dukungan Sosial dan Motivasi Belajar Siswa 

SMA Masehi 2 PSAK Semarang. Jurnal 

Personifikasi, 10(1), 28–42. 

 

[25] Etikan, I., Musa, S. A., Alkassim, R. S. (2016). 

Comparison of Convenience Sampling and 

Purposive Sampling. American Journal of 

Theoretical and Applied Statistics, 5(1), 1-4. https:// 

doi.org/10.11648/j.ajtas.20160501.11 

 

[26] Zimet, G. D., Dahlem, N. W., Zimet, S. G., & 

Farley, G. K. (1988). The Multidimensional Scale of 

Perceived Social Support. Journal of Personality 

Assessment, 52(1), 30–41. https://doi.org/10.1207/ 

s15327752jpa520 

 

[27] Sarafino, E. P., & Smith. (2011). Health 

psychology: Biopsychosocial interactions (7th ed.). 

New Jersey: Jhon Willey & Sons. 

 

[28] Vallerand, R. J., Pelletier, L. G., Blais, M. R., 

Briere, N. M., Senecal, C., & Vallieres, E. F. (1992). 

The Academic Motivation Scale: A Measure of 

Intrinsic, Extrinsic, and Amotivation in Education. 

Educational and Psychological Measurement, 52(4), 

1003–1017. doi:10.1177/0013164492052004025 

 

[29] Vallerand, R. J., Pelletier, L. G., Blais, M. R., 

Briere, N. M., Senecal, C., & Vallieres, E. F. (1992). 

The Academic Motivation Scale: A Measure of 

Intrinsic, Extrinsic, and Amotivation in Education. 

Educational and Psychological Measurement, 52(4), 

1003–1017. DOI: 10.1177/0013164492052004025 

 

[30] Pramana, A. A. G. K., & Wilani, N. M. A. 

(2018). Hubungan Dukungan Sosial Dengan 

Motivasi Belajar Siswa Di Sma Negeri Bali 

Mandara.JurnalPsikologiUdayana,5(01),189-196. 

https://doi.org/10.24843/jpu.2018.v05.i01.p17 

 

[31] Sarason, I. G., Pierce, G. R., & Sarason, B. R. 

(1990). Social Support and Interactional Processes: 

A Triadic Hypothesis. Journal of Social and Personal 

Relationships, 7(4), 495–506. https://doi.org/10. 

1177/0265407590074006 

 
[32] Saguni, F., & Amin, S. M. (2014). Hubungan 

penyesuaian diri, dukungan sosial teman sebaya dan 

self regulation terhadap motivasi belajar siswa kelas 

akselerasi SMP negeri 1 Palu. Istiqra: Jurnal 

Penelitian Ilmiah, 2(1), 198–223. http://jurnal. 

iainpalu.ac.id/index.php/ist/article/view/245/171 

 

[33] Santrock, J.W. (2013). Educational Psychology. 

New York: McGraw Hill. 

 

 

Advances in Social Science, Education and Humanities Research, volume 570

234

https://doi.org/10.1037/%200893-3200.19.2.286
https://doi.org/10.1037/%200893-3200.19.2.286
https://doi.org/10.19109/psikis.v3i2.%201758
https://doi.org/10.19109/psikis.v3i2.%201758
https://doi.org/10.1037/%200022-0663.90.2.202
https://doi.org/10.1037/%200022-0663.90.2.202
https://doi.org/10.24912/jmishumsen.v2i1.%201641
https://doi.org/10.24912/jmishumsen.v2i1.%201641
https://doi.org/10.24843/jpu.2018.v05.i01.p17
https://doi.org/10.1207/%20s15327752jpa520
https://doi.org/10.1207/%20s15327752jpa520
https://doi.org/10.24843/jpu.2018.v05.i01.p17
https://doi.org/10.%201177/0265407590074006
https://doi.org/10.%201177/0265407590074006

