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Abstract—This research aimed at 1) revealing the background 

of the multicultural education management (MEM) program and 

the process of developing multicultural education, 2) determining 

the MEM program’s success at SMP/MTs in Bali Province, and 

3) identifying the challenges of MEM program implementation. 

The researcher did the study at SMP/MTs in Bali Province by 

using a mixed-method approach. The researcher used a 

qualitative approach to identify the background and the process 

of MEM program development. Simultaneously, a quantitative 

approach with the Content Input Process Product (CIPP) 

evaluation model was done to determine the MEM program's 

success. The results of the study reveal that the MEM program’s 

background consists of historical, philosophical, juridical, 

sociological, geographical, and futuristic backgrounds, and the 

development process of the MEM program was created through 

three different forms: the idea, concept, value, and norm; 

multicultural activity; and students' real act. The evaluation 

using the CIPP evaluation model determines that the MEM is 

highly successful. While the challenges faced on the 

implementation of MEM program, namely: lack of contribution 

from the society, socio-economic problems, lack of stakeholders 

understanding on the mission of MEM program, lack of 

infrastructure, lack of collaboration and participation, and low 

non-academic achievement.  

Keywords—CIPP evaluation model, success, multicultural 

education management 

I. INTRODUCTION 

A multicultural or diverse society is a distinctive feature, 
and it is an inseparable part of the Indonesian people and 
nation's life. From the social perspective, education is 
demanded to produce educated people who have an important 
role in social change. Education is a determinant factor in 
encouraging the acceleration of community mobility, which 
leads to the formation of new social formations [1]. This new 
social formation consists of an educated middle class, an 
important element in strengthening social cohesion [2].  

In a society with a diverse socio-cultural background, a 
multicultural education becomes a vital thing. Multicultural 
education is an educational reform that aims to change schools 
from elementary to tertiary levels in order to provide students 
of various races, ethnicities, cultures, languages, social classes, 

and religions the same educational opportunities [3]. The 
implementation of a MEM development program at junior high 
schools (SMP/MTs) in Bali has been going on since the 
2007/2008 school year. However, the evaluation of the cultural 
education implementation has never been done.   

Education evaluation is vital to determine student progress, 
reorganize education systems, improve liability for outcomes, 
measure program interventions success, and measure the 
education program's accountability [4–9]. A critical and 
systematic assessment is critical to be conducted to see the 
significance of the multicultural education program for the 
ultimate goal and the school, namely the realization of students 
with multicultural education. Program evaluation is needed to 
carefully determine the policy's implementation level by 
knowing each component's success. Some researchers have 
conducted studies on the evaluation of multicultural education. 
However, those studies mostly evaluated multicultural 
education partially. The former studies only evaluated 
multicultural education from the teaching design program [10], 
curriculum design [11], culture, learning styles, and creativity 
[12], learning groups [13], and living, learning, school 
activities, and community life [14] point of views. No study 
was conducted to evaluate multicultural education holistically 
from its context, inputs, processes, and outcomes.  

An evaluation model that measures the context, input, 
process, and product, known as the CIPP evaluation model, has 
been proven to be an effective way to conduct the educational 
evaluation by some researchers [15–18]. Thus, the objectives 
of this research can be conveyed, among others: (1) to identify 
the background of the multicultural education management 
(MEM) program and the process of developing multicultural 
education, 2) to determine the MEM program’s success at 
SMP/MTs in Bali Province, and 3) to identify the challenges of 
MEM program implementation. 

II. METHODS 

This study took place in four junior high schools, namely 
SMP Lab Undiksha Singaraja, SMP Negeri I Singaraja, MTs 
Negeri Patas, and MTs Tegalinggah. It applied a mixed-method 
approach in the form of a sequential transformative strategy 
[19]. The qualitative approach aimed to answer problems about 
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multicultural education development and the process of 
developing multicultural education [2]. The quantitative 
approach was conducted through the CIPP evaluation model. 
The CIPP Stufflebeam model consists of four variables. Those 
variables are context, input, process, and outcome (product) 
[20]. The data obtained from the MEM program evaluation 
were used to look for challenges to implementing the program. 
Findings of the various obstacles faced in the program help the 
researcher to seek alternative solutions. The solution offered by 
the researcher is based on a qualitative analysis that is linked to 
existing theories. 

III. RESULTS AND DISCUSSION 

A. The Background of MEM Program 

The results showed that the general description of 
SMP/MTs, which were used as the object of research in the 
MEM program, was very easy to access information and find 
the need for educational materials because they were located in 
the community area, which was still strong in their culture. 
This is very positive for developing school programs 
concerning democracy, cooperation, and togetherness to make 
the MEM program successful.  

The background of MEM consists of: 

 historical background in the form of a history of the 
development of school-based multicultural education,  

 the philosophical background that is related to the 
essence of education that balances intellectual 
intelligence and emotional intelligence,  

 juridical background by the realization of the ministerial 
regulation on graduate competency standards and 
content standards,  

 background sociology, which is the people's profession 
that requires a lot of social interaction dealing with a 
pluralistic society,  

 a geographical background by the presence of various 
ethnicities in one area and a futuristic background, 
which is multicultural culture is a capital for national 
independence amid diversity and differences that occur 
in the world.  

The process of developing multicultural education occurs 
through cultural forms, namely the form of ideas, values, 
norms, art, activities for implementing multicultural culture, 
and real student work.  

The findings of the former studies support the result of this 
study. The previous studies conducted to study multicultural 
education also found that multicultural education 
implementation includes the socio-cultural situation of the 
society that consists of people with various socio-cultural 
backgrounds [21–23]. 

 

B. The Success of MEM Program  

The evaluation of the MEM program using the CIPP model 
program evaluation obtained the following results.  

a. In the background variable (context), which consists of 

seven indicators, five indicators have positive values: 

geographical background, government policy, school 

vision, school mission, and school objectives. Two 

indicators with negative values are community 

participation and the community's socio-economic status 

so that the background variable is positive.  

b. The input variable consisting of 10 indicators obtained 

eight positive value indicators, namely: program vision, 

program objectives, mapping of competency standard/ 

basic competency of the programs, MEM program 

syllabus, program implementation plans, evaluation 

system, teachers, and students; The two negative 

indicators are the mission of the program and 

infrastructure, so the input variable is positive.  

c. The process variable consists of seven indicators. There 

are five positive indicators, namely: decision-making 

process, institutional management process, learning 

process, financial management process, and evaluation 

process; Two indicators that are negative or classified as 

low are indicators of the program management process 

and the process of cooperation and participation so that 

the process variable has a positive value. 

d. The outcome variable (product) consists of four 

indicators. Two indicators have positive values, namely, 

students' real work and the quality of multicultural 

education. The two negative indicators are community 

response and non-academic achievement, then the 

outcome variable is positive.  

The four variables, namely the background variable, input, 
process, and results, are positive so that the qualification is very 
successful. It proves that MEM implementation in those 
schools was conducted properly. Thus, the MEM 
implementation at those schools should be continued because 
an effective multicultural education will increase students' 
positive attitude, especially tolerance, toward different socio-
cultural backgrounds [24,25]. 

C. The Challenges in MEM Implementation and their 

Solutions 

The obstacles faced in implementing MEM programs are as 
follows. (1) The background variables include low community 
participation and the socio-economic status of the community. 
(2) In the input variable, the lack of stakeholder knowledge 
about the MEM program's mission and the existence of 
facilities and infrastructure for multicultural program 
management process, the process of cooperation, and 
participation. (4) In the outcome variable, the lack of public 
response and non-academic achievement.  
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Efforts that can be made to overcome these obstacles are as 
follows: 

1) In the background variable: It is necessary to extract 

community support through a program of requesting funds for 

people who have financial potential, special teaching programs 

for people who are concerned about the development and 

management of multicultural education, cooperation programs 

with the business world that contain business development 

programs and human resources oriented towards achieving 

success through a multicultural mindset. With the 

improvement of the community's social conditions, the interest 

in multicultural education will be lower. It is necessary to 

improve the people's perspective on the management of 

multicultural education.  

2) In the input variable: To increase knowledge about 

each program's mission, it is necessary to socialize program 

participants and other school members about each program's 

mission. It is necessary to regulate program implementation so 

that existing equipment, materials, and study spaces can be 

used as effectively and efficiently as possible to improve 

facilities and infrastructure. School budget planning should be 

made to provide equipment and materials in stages, especially 

for equipment and materials that can be provided. 

Furthermore, it is necessary to provide tools, materials, and 

learning spaces in stages through obtaining financial support 

from parents, local governments, provincial governments, and 

the central government.  

3) In the process variable: It is necessary to revitalize the 

organization at the institutional level and in each program by 

involving all education stakeholders such as school principals, 

teachers, employees, committees, students, parents, 

communities, cross-sectoral governments, and the business 

world, especially those related to MEM. Parents and social 

institutions (e.g., museums, cultural centers, etc.) have a 

potential role in supporting multicultural education [26]. Thus, 

it is necessary to directly assess the community, business 

world, and government to increase cooperation and 

participation. Furthermore, teachers' multicultural education 

competency should also be improved continuously through 

professional development [27].  

4) In the outcome variable: It is necessary to continuously 

promote that the Indonesian people's mindset and cultural 

behavior patterns are non-negotiable in national and 

international interactions. Therefore, the management of 

multicultural education based on local potential needs to be 

continued [28]. 
This study is limited to the implementation of multicultural 

education at junior high schools. Since there are some 
problems were still found in the implementation of 
multicultural education, further research on the readiness of the 
student teachers to implement multicultural education in the 
Indonesian context is needed. All teachers include future 
teachers, need to be aware of students’ socio-cultural 

differences, have a positive multicultural attitude, and be ready 
for multicultural education [29–33]. 

IV. CONCLUSION 

From the research results above, it can be concluded that 
the background of MEM is based on six foundations, namely 
philosophical, juridical, historical, sociological, geographic, 
and futuristic foundations [34]. For the schools that are the 
subject of research, all of them have challenges. Schools are 
expected to be able to compile and formulate a more 
proportional, cooperative, and competitive education unit level 
curriculum, carry out the teaching and learning process using a 
more innovative approach, improve the quality of education 
personnel through teacher deliberations [35], subjects, 
workshops, scientific research, adding to the qualifications of 
education personnel, and training. The MEM program's success 
on all variables, both the assessment of each indicator and each 
data source, is positive or high in supporting the MEM program 
at SMP/MTs in Bali Province. All of the research findings 
show the consistency of results from cause to effect from the 
program. However, as a program, it is still very far from 
perfect, and it was also found that several negative values from 
several indicators were a reflective meaning for the perfection 
of the program and efforts to achieve the targets that had been 
set [36]. Negative things and things that have not been 
achieved must be interpreted critically to find answers as 
alternative solutions to future problems. 
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