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ABSTRACT

As YouTube has become an integral part of the students' daily social media consumption, the present study argues that
it can also be a valuable language learning source. Following George's (2008) model of Library Research and Aveyard's
(2010) concept of Systematic Literary review, the present study selected and synthesise previous research and experts'
opinion on the use of social media and YouTube for teaching English to young bilingual learners to propose the benefits
of using YouTube as a medium for second language learning. YouTube has generally deemed a useful learning resource
for young learners, and studies have highlighted the positive impacts of using YouTube to improve young learners'
English skills. However, experts and researchers are also concerned about the weaknesses and threats posed by YouTube
as a learning source for teaching English for young learners. These are prerequisite stable internet connection to access
YouTube, irrelevant ads that cut in the middle of the videos, and next-videos suggestions that are not always relevant
with the learning material in focus. Thus, while YouTube can be a useful learning resource, strategies to tackle its

weaknesses are needed to optimise the benefits of using YouTube as a learning source for young learners.
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1. INTRODUCTION

The use of Information and Communication
Technology (ICT) in daily life influences the education
field to involve digital technology in learning activities
[44], [45], [41], [1], [40]. According to [2], digital
technologies are often associated with social media such
as YouTube, Instagram, Facebook, etc. that can be
accessed easily through people’s gadgets. Social media is
an online platform for people to communicate, learn,
collaborate, share daily activities, and stay connected
with people worldwide [3]. Social media have been used
as a media for teaching and learning to improve student
skills in particular speaking, listening, writing and
reading skills [40], both in traditional or modern
approaches [4], and some have proven that social media
can improve language learning [32], [6].

Reference [7] note that young learners must be
introduced to educational video content that can help
vary the learning process have beneficial features in the

academic field, linking the curriculum to real-life
experiences and strengthening student motivation with
new technologies. Using videos in learning activities can
modernise and upgrade the lessons better [38]. Thus, the
videos needed to teach young learners should be easy and
fast to access to find the related topic with the material
learned in the classroom [4], [8]. YouTube provides
content that suitable for teaching and learning English
effectively, and the videos are fascinating to watch [7],
[4], [20]. Besides, unless they want the premium service,
people do not need to pay for watching YouTube videos,
and they only need to download the YouTube application
on the play store or open their google and enter the
YouTube site for free.

Several studies confirmed that YouTube is one of the
beneficial language learning teaching tools because it has
various types of learning videos and is categorised as a
rich source of teaching materials for young bilingual
students [4], [11], [14], [7], [19], [16], [25], [20]. On the
contrary, some studies found the complication and issues
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in implementing YouTube videos as learning resources
in teaching English [34], [33]. Therefore, it is essential to
examine social media's use in teaching. This present
study specifically aimes at elaborating what YouTube is
and how it can be considered a good digital source for
language learners, especially for young bilingual
learners.

2. METHODOLOGY

This study was a literature review wherein the articles
relevant to the research topic were reviewed and
summarised in paragraphs [48]. This study examined
related relevant research to YouTube in education in
selected scientific journals from 2010 to 2020 indexed by
Sinta 2 — Sinta 1 and Scopus. Literature review which is
carried out systematically and with a documentation
process can become a research methodology in a study
[48]. The keywords used for selecting related articles
were bilingual, learning source, young learners,
YouTube Videos for Young Learners’ Vocabulary,
YouTube for Listening Comprehension Performance,
and YouTube’s Effect on Students' Learning Outcomes,
Satisfaction, Self-Improvement.

3. FINDINGS & DISCUSSIONS

3.1. The Overview of YouTube

YouTube is a famous video-sharing website that
allows its users to cooperate, watch, collaborate videos
created in February 2005 by Jawed Karim, Steve Chen,
Chad Hurley. They were the three former PayPal
employees [3], [17]. YouTube grows up as the most
popular site in 2006 with more than 65,000 new video
uploads and the third most visited website by users all
over the world after Google and Facebook [17], [2]. In
YouTube, users can comment, reply to comments from
other users, click the like and dislike buttons, and share
videos to several social media accounts [15]. Users and
companies make videos on YouTube of various types [3].
YouTube is a place to watch videos for free and only
requires an internet connection to access the site for users
to view and upload videos [3], [10].

As a video sharing community, Strangelove (2010)
indicated YouTube loads and posts private videos,
commercials, music videos, historical, classic clips,
television shows, education videos, science, and many
more that will work with a one-click button. Miller
(2010) explained how YouTube works by uploading the
video files in QuickTime, AVI, MPEG, or Windows
Media Video (WMV) formats: how it only needs
Macromedia Flash Player to be installed to enjoy
streaming YouTube videos. Videos that have been
uploaded can be watched by visiting the channel or
searching the search column. On the other hand, to
upload a video, a YouTube account is required. This
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YouTube account will also allow users to save favourite
videos, make playlists, join groups and communities, like
or dislike videos, and subscribe to favourite channels
[46].

3.2. YouTube and Bilingual Young Learners

With the democratisation and demonetisations of
technology, most young learners in this 21st Century
have access to the device and infrastructure. It allows
them to consume social media, including YouTube [24].
This also happens in Indonesia [49]. A study conducted
by [19] mentioned students spent their time more than an
hour a day on the YouTube platform for entertainment,
information seeking, and academic learning. In
education, YouTube has been chosen as one of the
language learning teaching tools with various types of
learning videos and is categorised as a rich source of
teaching materials [4], [18]. With YouTube, students can
access material that is suitable for learning topics at
school and create a fun learning styles to improve their
understanding and skills [16], [4]. Sari, Dardjito &
Azizah [20] were convinced that using YouTube in the
classroom helped their students improve their ability to
convey information, time management, working in
groups, and technological literacy.

As anyone with a YouTube account can upload their
videos to YouTube, various languages are used,
depending on the nationality and the choice of language
preferred by the content creatures. This multilingual
exposure can benefit bilingual children who learn new
languages [28], [39], [51] either simultaneously or
successively [16], [50]. In children learning English as
their second language, the videos uploaded in English can
be choices for their language exposure. Since young
bilingual learners may also face difficulties [22], [29],
selections of sources and teaching material that have
strong effectiveness can facilitate their learning [26],
[42]. In this case, videos from YouTube can be selected
to complement the written sources to encourage the
students and enriched the classroom [31].

In conclusion, ICT phenomena, especially YouTube,
allow students to learn actively and interactively.
Learning with YouTube videos is considered one of the
most significant changes in the EFL classroom because
YouTube is flexible, contained animated videos available
to watch that suitable for young bilingual learners [11],
[30], [13]. Besides, this study also found the disadvantage
of using YouTube as a learning resource for teaching
English to young learners, specifically as mentioned by
Jones and Cuthrell [5], that accessing YouTube needed a
strong internet connection and limited bandwidth. The
video quality of YouTube depends on bandwidth or the
network load. YouTube advertising reduces effectiveness
because it affects learning and prevents student
concentration with irrelevant advertising [12].
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3.3. YouTube Videos and the Improvement of
Young Learners’ Vocabulary

Various studies have observed how YouTube can
improve young learners’ vocabulary in their English
learning. A survey conducted by [24] investigated how
students' English vocabulary increased through YouTube
videos [24]. In this research, four short storytelling
videos from YouTube, four minutes long for each video
were used. The videos were full captions video, glossed
full captions, keyword captions, and glossed keyword
captions from six public primary schools in Hong Kong.
Full caption video presented keywords that served to
identify the meaning with one to four consecutive words.
Keyword captions video also came up with a keyword to
identify the meaning with a duration of 1.6 seconds,
contributing about 20% of the help words to the students.
Glossed full captions have a feature that helped students
understand sentences in the video by clicking each
difficult word with the mouse. Glossed full captions and
glossed keyword captions videos can reduce students
'mistakes in shooting words and sentences in the video
and improve students' understanding of new words. This
study showed that the use of animated videos from
YouTube helped learners comprehend new words.
Similarly, [16] showed that students agreed that
YouTube was easy to access, and it was an attractive
source for learning vocabulary.

An experimental study carried out by [25] aimed at
investigating how watching videos such as vlogs and
reading blog posts could support students ‘second
language vocabulary acquisition and whether second
language input modalities such as audio-visual versus
written text affect aspects of students' vocabulary
knowledge. Participants watched three blog videos with
an average duration of two to five minutes. The students
were assigned to look for six target words, and the most
common word classes are three nouns, two verbs, and one
adjective, and find ten times the number of target words
they find in the video blog to achieve the designed
learning. The target words that the student had to find
were repeated in each video about three to six times. It
was found that text and video can incidentally enhance
vocabulary learning. These results were in line with the
study from Neuman and Koskinen (1992) as cited in [25],
who argued that videos could increase vocabulary
building because they were presented with attractive
visuals.

Kabooha & Elyas (2018) considered YouTube a
useful source to implement in the classroom [16]. This
study displayed students' perception of how useful
YouTube to help increasing vocabulary skills in reading
class. Students were directed to watch a YouTube video
with 2 minutes, searched for the messages from the clip
and shared their perceptions after watching the video
broadcast. Students were given time to discuss with
friends and presented the answers that have been made.
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This activity helped to encourage students to use new
vocabulary that they learned from the video. Presenting
information and material in video format moved
students’ senses compared with the learning tools that
only used one sense [16]. This is in line with Wilson as
cited in [23] that audio-visual learning resources
supported students to understand words better with
pictures and actions depicted in videos. The use of
YouTube was useful for helping the students memorise
English vocabulary, as agreed upon by both the majority
of the students and the teachers enrolled in the study.

3.4. YouTube for Listening Comprehension
Performance

Mixed research conducted by [27] aimed at
inspecting the listening comprehension performance
between the experimental and control groups by using
video-annotated listening review mechanism (VALRM)
from YouTube videos and self-determined listening
review mechanism (SDLRM) to 39 students around 13—
14 years old. In VALRM, the students listened to the four
to five minutes videos and were given two minutes to
comprehend the contents in the videos. It aimed at
reviewing the effect of the video-annotated listening
review mechanism (VALRM) whether VALRM was
efficient and effective enough to support the
improvement of student skills. After watching the video,
the students took a ten-minute listening test to assess their
live performance [27]. VALRM from YouTube videos
supported students in more effective and efficient
listening comprehension training with the text provided
by VALRM. VALRM displayed bilingual text that can
help students identify unfamiliar English vocabulary and
differentiate the words contained in the video. This
feature successfully encouraged students' listening skills
because it introduced unfamiliar vocabulary to students.

A similar study explored the effect of using YouTube
as supplementary material for listening comprehension
and analysed students’ improvement after 5-week
treatments conducted by [17]. Students were given
treatment for five weeks, with a 15 questions pre-test in
the first week. After the pre-test, students were given
learning videos from YouTube. [17] claimed YouTube
was able to boost the learning environment and build
students’ motivation to learn English, particularly in
improving students' listening comprehension. [27] also
shared the same idea on YouTube videos could interest
the students' full attention and made students perform
well. The most crucial point was teachers need to keep an
eye on choosing the right learning videos and control the
proportion of the class activity to create good learning
outcomes [17].

Aldukhayel (2019) investigated the use of YouTube
vlogs as teaching material in second language learning
for teaching listening [21]. The study contained teachers'
and students' perceptions on the use of vlogs as effective
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teaching material. The vlogs were aired with a computer,
a DVD drive, and a data projector. There were four vlogs
played twice with English and Arabic captions. In
teaching listening, vlog videos were considered a good
idea and made significant changes [21]. The use of video
blogs presented original visual images, related to real life
that can be observed with human senses [21]. This
conforms with [10], the use of YouTube had a positive
effect on behavioural, emotional, and cognitive
involvement. The use of YouTube as a learning source
ensured students' engagement, consciousness, and
accelerated deep learning [19], [22], [21], [9].

3.5. YouTube and Students’ Creativity

Reference [20] explored the effect of YouTube videos
on students' creativity during the lesson. The values of
YouTube videos can boost students' creativity, interest,
motivation, and inspire students to create new things.
Various educational videos, such as instructional videos,
video tutorials, and animation videos, enabled students to
develop individual abilities such as slime making, crafts,
painting, and role-playing inspired by watching
YouTube. This follows opinion from [35], [36], and [37]
that creativity is the capability to consider things from
different points of view and surpass the limits of
conventional ways of thinking as well as reveal
remarkable results. Interactive activities helped students
generating interesting ideas in the learning process. This
was supported by the statement from [42] and [36] that
creativity is formed from new situations and concerns
that modify original ideas with something new and
unique.

3.6. YouTube Effect on Students' Learning
Outcomes, Satisfaction, Self-Improvement

Besides improving the students’ vocabulary and
listening skills, the use of YouTube videos has also been
observed in terms of the effects on students’ learning
outcome, satisfaction, and self-improvement. A project-
based study about using YouTube as a learning
instrument  for  learner-generated content  was
investigated by [26]. Students participated in the video
project creation using YouTube. Students who were
active to create videos uploaded on YouTube proven to
affect their competence and build a good academic
performance. Reference [38] stated that YouTube had
positive contributions, especially in subjects they did not
understand and students watched videos from YouTube
as a substitute for textbooks. This referred to the
importance of digital literacy from an early age-related to
21st-century skills [33]. Watching videos activated
students' two different senses, seeing and hearing senses,
and introduced them to the real things inside the videos
[23], [6].
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Contents created by the learners have impacts on their
learning outcomes and satisfaction. The experience of
making YouTube videos increased students' cross-
curricular  competence, sharpen their technology
management skills, and became a forum for their creative
ideas that were poured into the process of video making
[26], [38]. Reference [20] also added that the use of
YouTube in the learning process positively influenced
students' behaviour, competence, beliefs, individual tasks
for future results, personal awareness of self-identity, and
the influence of the surrounding environment. Clifton
and Mann's conformity as cited in [19] YouTube
guaranteed students' increment in academic activity,
critical awareness, and faster learning outcomes.

4. CONCLUSION & LIMITATION

YouTube is considered as a fast, easy, and fun
learning and teaching resources in language learning for
young learners. Teachers can use videos such as
animation, blogger videos, video presentations as
teaching resources. The findings in this study reveal that
YouTube helps improve students' basic skills such as
listening performance, increasing vocabulary, satisfying
learning outcomes, and self-improvement. Apart from
the many benefits of YouTube in education, YouTube
also has limitations that can prevent the learning process.
As explained by [33], accessing YouTube requires a
stable internet connection because it will affect video
viewing quality. Olasina (2017) added that bandwidth,
devices for accessing YouTube, and copyright
limitations on YouTube can also prevent the learning
process [34]. Ads that often appear in the middle of video
screenings may also disrupt students' concentration.
However, apart from these limitations, this research
showed YouTube is the right choice as a learning
resource because it provides a significant increase in
students' skill levels. As this research concludes that
considering choosing YouTube as one of the teaching
resources supported by many kinds of research showed
promising results on the use of YouTube as a teaching
source and learning tool, cautions are needed by teachers
and educators to fend off the threat posed by the social
media as a profit-oriented platform and its commercial
purposes as well as the age-appropriateness of the content
for children.
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